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ABSTRACT 
Endar Mutmainah. 2019. Morphological Errors Analysis in Writing 
Skill of Recount text at the Eighth Grade Students of MTs N 2 
Surakarta in Academic Year 2018/ 2019. Thesis.  English Language 
Education, Cultures and Languages Faculty. IAIN Surakarta. 
Advisor : Irwan Rohardiyanto, M.Hum. 
Key Words : morphological error, writing skill, recount text 
The objectives of this research are to describe (1) what are types of 
morphological errors and the dominant types of morphological errors 
(2) what are the causes of morphological error (3) what are the 
solutions to solve the morphological error in writing recount text 
made by the eighth grade students of MTs N 2 Surakarta in academic 
year 2018/2019. 
The method of this study was a descriptive qualitative research 
which had been carried out at the eighth grade students of MTs N 2 
Surakarta in academic year 2018/2019. The subject of this research 
was VIII A3. The data were collected from document analysis and 
interview.  
The result of this research showed that are six types of 
morphological error namely omission of noun plural –s (2,63%), 
omission of verb past tense–ed (15,79%), misselection of verb 
morphology error (72,37%), misselection of adjective morphology 
error (6,58%),misselection of noun morphology error (1,31%)  
misselection of adverb morphology error (1,31%). The dominant error 
was misselection of verb morphology which reached 72, 37%. The 
totals of error were 76 errors. Second, cause of student error was the 
student less of information about the use of verb 2 in recount text, 
there are three causes the student made error are carelessness, first 
language (mother tongue) influences, translation ambiguity. Third, 
solutions from the teacher to solve errors were given more 
explanation, new task; re-check vocabulary, seriously in Kelas Sore.  
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 CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Language is composed of words, written or spoken expressions. Santoso 
(2007:59) says that English as an international language is used to communicate 
in every part of the world. Human beings use language to communicate with other 
people and without language there will not be any communication among 
individual or nations in the world. Since, language is a bridge for people to make 
relationship.   
English language is important to people in many parts of the world because 
it is international language. English is a subject that must be taught in Indonesian 
schools, it is taught in formal education institutions from elementary school level 
up to university level. It seems that English has been considered as an important 
language in all levels education. By learning English the students are expected to 
be able to communicate in English like writing and spoken forms.  
In learning English language, there are four skills that have to be mastered 
by learner. Those are listening, speaking, reading, and writing. From those skills, 
writing is the most difficult skill among them. Writing is the most complex one 
compared to the other three skills. Not only putting letters, symbols, and numbers, 
it involves many aspects such as paragraph development, mechanic, and 
organization of content and it demands standard from grammar, syntax, and 
vocabulary. In writing, the relation between sentences operates at several levels 
(Brown, 2004: 246). 
Writing is one of language skill which is defined by Brown (2001:335) as 
“the graphic representation of spoken language, and that written performance is 
much like oral performance, the only difference lying in graphic instead of 
auditory signals”. From the statements, writing means productive skill as spoken 
skill. Writing is a productive skill as a speaking skill. Written language is 
produced in written form, whereas spoken language is produced in spoken and 
understandable with the listening way. Therefore, written language is represented 
by spoken language.  
Writing is frequently useful as preparation for some other activities, in 
particular when students write sentences as a preamble to discussion activities. 
Writing also can be used as an integral part of a larger activity where the focus is 
on language practice, acting out, or speaking. Writing is used to help students 
perform a different kind of activity (both speaking and listening). Students need to 
be able to write to do these activities, but the activities do not teach students to 
write.  Teaching writing is more than just dealing with matters of handwriting, 
orthography (the spelling system), and punctuation, it is about helping students to 
communicate real messages in appropriate manner (Harmer, 2005:34). In writing 
there are many kinds of text it can be narrative text, descriptive text or recount 
text in the form of paragraph.  
 In the syllabus of curriculum 2013 on the second semester of junior high 
school, recount text becomes one of the texts that must be learned by eight grade 
students. According to Anderson and Anderson (1997: 49) “Recount is a text 
which tells about events happening in the past in a sequence of time. The purpose 
of the text is to tell the audience about what happened in the past and when it 
happened”. The researcher chooses a recount text as a medium to analyze the 
student errors in sentences. Students error in writing recount text can‟t be avoided 
because it is normal condition. Student will not learn if they do not make error in 
learning process, as stated by Richard (1974:95) “you can‟t learn without 
goofing”. 
In Indonesia, which English is considered as a foreign language, it is not 
easy to master writing skill because the students sometimes make errors because 
of their weaknesses in writing. According to Safraz (2011: 30), the students being 
weak in English, especially in their English writing skills, commit multiple errors 
as they have been inadequately exposed to learning of L2. She also assert that 
committing errors in a reflection of a cognitive activity of a learner and tells us a 
great deal about the internalize process of language production.  
Error in writing comes from misunderstanding in constructing the 
component of language. James (1998: 142) asserts, text errors arise from 
ignorance and misapplication of the „lexico-grammatical‟ rules of the language. 
He also says that it would be appropriately to be content for lexica and 
grammatical (sub) system separately. Grammar exists in every language including 
English.  
Grammar is divided in two aspects called morphology and syntax. 
According to Zapata (2007: 1) morpheme is the smallest units of language that has 
a meaning or a grammatical function and form words or parts of words. As stated 
by James (1998: 154), grammar has traditionally been discussed in terms of 
morphology and syntax, the former handling word structure, the latter handling 
structures „larger‟ than the word. So, these two aspects have different function and 
need different comprehension. From those aspects of grammatical errors 
(morphology and syntax), morphological errors are the most frequent category 
that occur in students‟ writing.  
Based on pre research, in an informal interview to the teacher of English of 
MTs N 2 Surakarta, the teacher said that students have ability in writing English, 
but sometimes they still having errors of their writing concerning with writing of 
kinds of text such as recount text. Their errors on writing formed in using tenses, 
incomplete paragraph organization and limited idea exploring. Thus, it brings 
them having low score in writing class due to the lack of their understanding in 
creating a good writing. 
From the statement above, the researcher is interested in conducting a study 
based on the phenomenon above. The study only focuses on the morphological 
errors analysis of the students writing. The study entitled “Morphological Errors 
Analysis in Writing Skill of Recount Text at the Eight Grade Students of 
MTs N 2 Surakarta in the Academic Year 2018/2019”. Furthermore, this study 
also describes about the causes of the students‟ morphological errors.  
 
  
B. Limitation of The Problem  
 There are many branches of linguistics in language structure consider the 
formal properties of language, including word structure (morphology), sentence 
structure (syntax), speech sounds and the rules patterns between them (phonetics 
and phonology), and meaning in language (semantic and pragmatics). 
 In this study, the researcher only took some problems to be analyzed later. 
The limitation of the problems in this study is focus on morphological errors 
analysis of students‟ writing, especially in writing recount text. Furthermore, the 
researcher is also interested in analyzing the causes of the student‟s morphological 
errors in writing recount text. 
 
C. Research Problems 
The formulation problems of this research are as follow:  
1. What are the dominant types of morphological errors in writing recount text 
made by eight grade students of MTs N 2 Surakarta in academic year 
2018/2019? 
2. What are the causes of morphological errors in writing recount text made by 
eight grade students of MTs N 2 Surakarta in academic year 2018/2019? 
3. What are the solutions to solve the morphological error in writing recount text 
made by eight grade students of MTs N 2 Surakarta in academic year 
2018/2019? 
  
D. Objectives of The Study 
The objectives of this study are as follow: 
1. To find out the dominant types of morphological errors in writing recount text 
made by eighth grade students of MTs N 2 Surakarta in academic year 
2018/2019.  
2. To describe the causes of morphological error in writing recount text made by 
eighth grade students of MTs N 2 Surakarta in academic year 2018/2019. 
3. To describe the solutions to solve the morphological error in writing recount 
text made by eighth grade students of MTs N 2 Surakarta in academic year 
2018/2019.  
 
E. The Benefit of The Study 
By conducting this study, the researcher hopes that this research could contribute 
some benefits both theoretical and practically. 
a. Theoretical Benefits 
a. Supposed to produce a new knowledge in teaching English as foreign 
language, especially in teaching writing. 
b.  Explore the reference for next researchers whether with the similar or 
different approach. 
b. Practical Benefits  
a. For the students, the result of the study will be helpful particularly students 
of the eight grades in MTs N 2 Surakarta to facilitate in organizing their 
ideas or information integrated in writing recount text. 
b. For the English teachers, the output of the study will help them to seek 
more effective strategies to minimize the morphological errors in writing 
recount text. 
c. For researcher, the research is expected to give the contribution related to 
the teaching writing especially in writing class. 
 
F. Definition of Key Terms 
In this research there are some key terms are as follow: 
1. Morphology 
Morphology is a mental system involved in word formation or to the branch of 
linguistics that deals with words, their internal structure and how they are 
formed.  
(Arronof, 2018: 23)  
2. Error Analysis 
Error analysis is a fact that learners do make errors and the errors can be 
observed, analyzed and classified to reveal something within the learners. 
(Brown, 2001: 77) 
3. Writing Skill  
Writing Skill is a process of expressing the idea into a written form, and it 
needs specialized skills that not every student can develop it naturally. 
(Brown, 2001: 335) 
 
 
4. Recount Text 
Recount is a text which tells about events happening in the past in a sequence 
of time. (Anderson and Anderson, 1997: 49).  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
CHAPTER II 
THEORETICAL REVIEW 
 
A. Theoretical Description 
1. The Definition of Error 
a. Definition  
Some definitions of errors are presented by the experts. Mostly, they 
have same meaning. So, the definition of error in this research is taken from 
online journal from Hasyim (2002: 45). They are; (1) errors are systematic 
deviation, when a learner hasn‟t learnt something and consistently gets it 
wrong‟ and (2) errors are systematic deviation from the norms of the language 
being learned. It seems that the phrase „systematic deviation‟ in this definition 
is a keyword which can be interpreted as the deviation which happens 
repeatedly.  
Errors are different from mistake. According to Brown (2002: 219), 
mistake and errors are technically two very different phenomena. A mistake 
refers to performance error that is either a random guess or a “slip”, in that is a 
failure to utilize a known system correctly. And error is something that can be 
observed, analyzed, and classified the deviations of the rules of the second 
language and then to reveal the systems operated by learner, which is called 
error analysis. 
However, errors cannot be committed by native speakers. According to 
James (in Sahran, 2017: 7) native speakers (NS) do not and can‟t commit 
errors (of competence) since they know their language perfectly and 
comprehensively. They only can make mistake, when they are distracted and 
tired. He also asserts that the clearest and most practical deviances are divided 
into four types: 
a. Slip, or alternatively lapses of the tongue or pen, or even fingers on a 
keyboard, can quickly be detected and self-corrected by their author 
unaided.  
b. Mistake, can only corrected by their agent their deviance is pointed out to 
him or her. If a simple indication that there is some deviance is a sufficient 
prompt for self –correction, then we have a first order mistake. If 
additional information is needed, in the form of exact location and some 
hint as to the nature of the deviance, and we have second order mistake.  
c. Error cannot be self-corrected until further relevant (to that error) input 
(implicit or explicit) has been provided and converted into intake by the 
learner. In other words, errors require further relevant learning to take 
place before they be self-corrected.  
d. Solecisms are breaches of the rules of correctness as laid down by purists 
and usually taught in school, for example: „split infinitives‟ and „dangling 
participle‟. 
 b. The Differentiation Between Error and Mistake 
Some people have overlapping perception between Error and Mistake, so 
do some teachers. Then further dealing with Error and Mistake becomes 
inappropriate treated and then it gives negative impact to the students to know 
and to measure their competence in language learning process. Therefore, a 
systematic elaboration of the distinction between Error and Mistake is 
necessary in order to have sound explanation. 
Inevitably the learner will make Mistakes and Errors in the language 
acquisition process. As Dulay (1982: 138) hints that making error is an 
inevitable part of learning. People cannot learn language without first 
systematically committing errors. Brown (2002: 359) also states that Learning 
is fundamentally a process that involves the making of mistakes. Mistakes, 
misjudgments, miscalculation, and erroneous assumptions form an important 
aspect of learning virtually and skill or acquiring information. It means that 
making Mistakes and Error is naturally happened for learner because it is a 
part of learning in language acquisition process.  
Further, Brown (2002: 258) distinguishes between Mistake and Error. He 
explains that “A mistake refers to a performance error that is either a random 
guess or a slip, in that it is a failure to utilize a known system correctly. All 
people make mistakes, in both native and second language situations. Native 
speakers are normally capable of recognizing and correcting such lapses or 
mistakes, which are not the result of a deficiency in competence but the result 
of some sort of temporary breakdown or imperfection in the process of 
producing speech. An error is a noticeable deviation from the adult grammar 
of a native speaker, reflecting the competence of the learner”. 
It means that Error reveals the learners knowledge of the target language, 
while Mistake is the learner‟s temporary impediment or imperfection in 
process of utilizing the language. 
Tabel 2.1 
The Differentiation between Error and Mistake by (Dulay 1982: 140) 
Error Mistake 
Related to the students quality of 
performance.  
Related to the students, deficiency 
competence.  
Reflected the student‟s temporary 
impediment or imperfection when 
utilizing the target language.  
Reflected the students understanding 
or competence in the target language. 
Inconsistent Deviation  Consistent deviation 
Caused by some factors such as 
fatigue, lack of attention and 
motivation, carelessness, etc. 
Cause by learners who have not 
mastered yet the L2 rules.  
Can be self-corrected when students 
pay attention.  
Cannot be self-corrected because the 
students don‟t know the correct of the 
L2 rules.  
 
c. Factor Causing Errors 
There are some factors that cause errors. Norrish (in Hasyim, 2002: 47) 
classifies causes of error into three types, those are carelessness, first interference, 
and translation. The three types of causes of error will be discussed briefly bellow: 
1) Carelessness. It is often closely related to lack of motivation. Many teachers 
will admit that is not always the students fault if he loses interest, perhaps the 
materials and/or style of presentation do not suit him. 
2) First language. Norrish states that learning a language (a mother tongue or a 
foreign language) is a matter of habit formation. When someone tries to learn 
new habits the old ones will interfere the new ones. This cause of error is 
called first language interference. 
3) Translation. It is one of the causes of error. This happen because a student 
translates his first language sentence or idiomatic expression in to the target 
language word by word. This is probably the most common cause of error.  
In the other hand, there some assumption states that the influence of first 
language or mother tongue is the most influencing factor of error towards 
foreign language learners. According to Ellis (2008: 19), it is a popular belief 
that second language acquisitions (SLA) is strongly influenced by learner‟s 
first language, the clearest support for this belief comes from “foreign 
accents” in the second language (L2) speech of learner. She also gave an 
example when a Frenchman speaks English, his English sound French. The 
learner L1 also affects the other language level vocabulary and grammar. In 
addition, (James 1998: 179) asserts that the similarities in the L1 and FL will 
be easier to learn than those that are different in the first case, the learners 
benefits from positive L1 transfer, in the second case they are encumbered by 
negative transfer or interference (L1). 
 
d. Errors Classifications 
Following are classification of errors according to linguist: 
a. Dulay, Burth and Crashen‟s Classification  
According to Dulay, Burth and Crashen cited in (James 1998: 106), errors are 
divided to four categories, they are: 
1. Omission, this error is where some elements are omitted which should be 
present for example: He‟ll pass the exam but I won‟t (pass the exam) 
2. Addition, this error is where some element is present which should not be 
there e.g. he doesn‟t know*s me; (this sentence contains redundant third 
person –s on the main verb know, redundant because the auxiliary do 
already carries that marker”) 
3. Misformation, it is as use of the wrong form of a structure of morpheme, 
for example: I *seen her yesterday (this sentence contains misuse of the 
structure of verb, seen should be saw) 
4. Misordering, this error is where some elements presented are correct but 
wrongly sequenced for example: He every time comes late home, 
(“everytime”) is not in exact position, the position should be in the last or 
in the first sentence as adverb of time). 
b. James‟s Classification 
According to James (1998: 142), errors in language writing are divided into 
lexical errors and grammar error. 
1. Lexical Error 
James classifies lexical errors into two categories: formal errors 
and semantic errors: Formal Error, for example: a misselection occurs 
when the lexeme is confusable, and if these are pairs (or triples) of words 
that look and sound similar, such as: considerable/ considerate, 
competition / competitiveness, reserve/ preserve,, consumption / 
resumption/ assumption. (when some lexemes have the same root but 
different suffixes and prefixes). Semantic Errors, for example: a more 
general term is used where a specific one is needed, such as. The flower 
had a special*smell (scent/perfume). 
2.  Grammar Error 
James classifies grammar errors into two categories: morphology 
errors and syntax errors. Morphology Errors, for example: six book*, 
(plural –s is needed in the sentence). Syntax errors, for example: (He is) *a 
cleverest boy in the class (misselection of the article at position modifier in 
noun phrase). 
In this study, researcher takes the errors classification from James 
(1998) as his framework and limits his study only in term of 
morphological errors. Therefore if it is found syntax errors, it will be 
neglected. 
 
 
  
2. The Nature of Morphology 
a. Definition 
Morphology is the study of morphemes, which are the smallest 
significant units of grammar (Todd, 1987). Meanwhile Aronoff, (in 
Paramita, 2018:23) stated that morphology referred to the mental system 
involved in word formation or to the branch of linguistics that deals with 
words, their internal structure and how they are formed. Morpheme is the 
smallest unit in language that has meaning. According to Zapata (In 
Sahran 2017: 26) morpheme is the smallest units of language that have a 
meaning or a grammatical function and form words or parts of words. 
Similarly, Hayes (2010: 13) says a morpheme is the smallest linguistic unit 
that bears a meaning. 
Morpheme is different from lexeme. According to Iriskulov (2006: 
6) morphemes are structure units and lexemes are communicative unit. 
Morphemes are built of phonemes and they are used to build words-
lexemes. Lexemes take an immediate part in shaping the thoughts in 
building sentences. Lexemes may consist of one morpheme. For example 
the lexeme “tree” consists of one morpheme while the lexeme 
“ungentlemanly” consists of four morphemes: “un- gentle- man- ly”. 
Morphemes can be defined as the minimal meaningful unit that 
cannot be further subdivided. The structuralisms were interested in 
establishing a group of language that did bear meaning, so the proposed 
the concept of a morpheme. As mentioned above, a morpheme is the 
smallest meaning –bearing unit of language: un- gentle- man- ly is not a 
word, but they do carry meaning. A morpheme consists of a sequence of 
one or more phonemes.  
Morphological process fulfill two primary purposes, they are; (1) 
To create new word in language, and (2) To modify existing words. 
Morphology is the study of word formation. There are some 
observations about word and their arrangement:  
a. Some words can be divided into parts which still have meaning  
b. Some words have sense by themselves, but some words have sense 
only when used with other words.  
c. Some of the pieces which words can be divided stand alone as 
words, but the other can‟t.  
d. These word-parts that can occur only in combination must be 
combined correctly. 
e. Languages create new words systematically.  
Lorreto (in Paramita, 2018: 2) stated that morphology is the study 
of morphemes, which are the smallest significant units of grammar. 
This definition becomes more comprehensible based on the examples 
below:  
Cat ----- cats    Look ----- looked 
Sit ------ sitting    Small ----- smaller  
Wood --- wooden    Develop --- development 
Unite ---- United     Red ----- Reddish 
Word formation started to attract the attention of a linguist as a 
consequence of Chomsky publication in 1970. Morphological is related 
to the methods in which new words are formed, they are various 
processes by which words can be built in any languages.  
b. Types of Morpheme  
Morpheme 
 
 
Lexical     Grammatical 
 
 
Free   Bound   Free   Bound  
Noun      Prepositions 
Verbs      Articles 
Adjectives     Conjunctions 
 
       Inflectional  Derivational  
 
e.g., compress  e.g., subvert  e.g., at 
depress  invert  the 
oppress   convert  and   
 Some explain the types of morpheme in different ways, yet contain same 
meaning. According to Packer (2001: 4) stated that morphemes consist of lexical, 
grammatical morpheme, free, bound morpheme, inflectional and derivational 
morphemes. 
a. Lexical and Grammatical Morphemes 
 Lexical morpheme are those that having meaning by themselves 
(more accurately, they have sense). Grammatical morphemes specify a 
relationship between other morphemes. But the distinction is not all that 
well defined. Noun, verbs, adjectives (boy), (buy), (big) are typical lexical 
morphemes. Prepositions, articles, conjunctions (of), (the), (but) are 
grammatical morphemes.  
b. Free and Bound Morphemes 
Free morphemes are those that can stand alone as a word. They may be 
lexical morphemes (serve), (press), or grammatical morphemes (at), (and). 
Bound morphemes can occur only in combination, they are part of word. 
They may be lexical morphemes such as (clude) as in include, exclude, 
preclude) or they may be grammatical such as (PLU) = plural as in boys, 
girls, and cats. 
c.  Inflectional and Derivational Morphemes 
  Inflectional morphemes are morphemes to indicate grammatical 
functions (they never change the syntactic category).  
Derivational morphemes are morphemes used to make new words but 
necessarily in a change in a syntactic category. 
The distinction within the set of morphemes those are both bound and 
grammatical. Bound grammatical morphemes (those that don‟t have 
commonly known as affixes. They can be further divided into inflectional 
affixes and derivational affixes.  
Furthermore the explanations from Zapata (2007: 1) are taken. They are: 
1. Free Morpheme (Independent morpheme) 
 Free or independent morphemes are those morphemes which can 
occur alone as words and have a meaning or fulfill a grammatical 
function; e.g., man, run, and. There are two types of Free morpheme; 
a. Lexical (content or referential) morphemes are free morphemes that 
have semantic content (or meaning) and usually refer to a thing, 
quality, state or action. For instance, in a language, these morphemes 
generally take the forms of nouns, verbs, adjectives and adverbs; 
e.g., dog, Peter, house, build, stay, happy, intelligent, quickly, 
always. Actually, lexical morphemes constitute the larger class of 
morphemes. They form the open class of words (or content words) 
in a language, i.e., a class of words likely to grow due to the 
incorporation of new members into it. 
b. Function(al) or grammatical morphemes are free morphemes which 
have little or no meaning on their own, but which show grammatical 
relationships in and between sentences. For instance, in a language, 
these morphemes are represented by prepositions, conjunctions, 
articles, demonstratives, auxiliary verbs, pronouns; e.g., with, but, 
the, this, can, who, me. It should be said that function words are 
almost always used in their unstressed form. 
2. Bound (or dependent) morphemes 
  Bound morphemes are those morphemes which never occur 
alone as words but as parts of words; they must be attached to another 
morpheme (usually a free morpheme) in order to have a distinct 
meaning; e.g., -er in worker, -er in taller, -s in walks, -ed in passed, re- 
as in reappear, un- in unhappy, undo, -ness in readiness, -able in 
adjustable; -ceive in conceive, receive, -tain in contain, obtain, etc. 
There are two types of bound morphemes: bound roots and affixes  
a. Bound roots are those bound morphemes which have lexical 
meaning when they are attached to other bound morphemes to form 
content words; e.g., - ceive in receive, conceive; -tain in retain, 
contain; plac- in implacable, placate; cran- in cranberry, etc. Notice 
that bound roots can be prefixed or suffixed to other affixes. 
b. Affixes are bound morphemes which are usually marginally attached 
to words and which change the meaning or function of those words; 
e.g., -ment in development, en- in enlarge; ‟s in John‟s; -s in claps, -
ing in studying, etc. 
 
 
 
  
Table 2.2 
Zapata’s Classification of Morpheme 
Morpheme 
Free Morpheme Bound Morpheme 
 
Lexical Morpheme 
1. Grammatical Morpheme 
 
Bound Roots 
Affixes 
1. Prefix 
2. Infix 
3. Suffix 
 
3. The Nature of Morphological Error 
Morphological error is a part of grammatical errors. It is a failure to follow the 
norm or rules of word classes. While learning a second or foreign language the 
learners commit various types of errors of language. The errors relating to the 
formation of words may be termed as the morphological errors. Every language 
has its own process of the word formation which differs in varying degrees from 
that of native language of the learners. While learning a second language the 
learners are likely to form words which are erroneous from the point of view of 
native speakers and may create problems in the process of communication. The 
morphological aspects are as important as other aspects of the linguistic structure 
but generally the language the language teachers do not pay much attention to this 
aspect of target language. They are more concerned with the lexical items and 
their use in syntactic patterns. 
According to James ( in Sahran, 2018: 27) : “Morphology error is one which 
involves a failure to comply with the norm in supplying any part of any instance 
of these word classes; six book*, aboli*shment (√-tion) are noun morphology 
errors; *bringed, was drink*en (√-ing) are verb morphology errors; visit me 
soon*ly is an adverb morphology error; and a colourfull*er scene, an adjective 
morphology error. Prepositions happen to have no morphology”. This research 
framework for morphological error classification is mainly drawn from James‟s 
(1998) morphological error taxonomy. The classifications are drawn as bellow:  
Table. 2.3 
Classification of Morphological Errors Based on James (1998) Taxonomy 
Noun Morphology 
 Errors 
Verb Morphology 
 Errors 
Adverb 
Morphology 
Errors 
Adjective 
Morphology 
Errors 
        
1. Plural- s 
1. Third Person 
singular-s (suffis-s) 1. Omission  1. Past Tense- ed 
a. Omission a. Omission  2. Addition a. Omission 
b.Redundant 
(Numerals 
Qualifier) b. Misplacement 3.Misselection b. Addition  
c.Overinclusion 
(addition) 2. Past Tense- ed   2. Progressive - ing  
2. Misselection  a. Omission    a. Omission  
  
b.Overused 
(addition)   b. Addition 
  3. Progressive- ing    3. Misselection  
  a. Omission      
  
b.Overused 
(addition)     
  4. Misselection      
a. Noun Morphology Errors 
1. Plural –s 
 It is one of the morphology errors. It appears (1) Redundancy when preceded 
by numerals and other quantifiers. e.g; *six book, *several tree , (2) 
overinclusion e.g; *every teachers , (3) Omission, e.g; *one of my friend*Ø 
2. Misselection 
 It is a use of the wrong form of a structure of morpheme. It could be caused 
by the difficulties of specific characteristic of the English words which were 
significantly different with the first language of the agents E.g; he didn‟t 
know his real *dessent (dessent should be descent) 
b. Verb morphology Errors 
1. Third person singular –s (suffix –s) 
It is a facet of concord and is suffixed to lexical verb (drinks) and to 
auxiliaries (has, is, does). This applies (1) Omission, e.g; They do what 
√pleases them which *make life great, and (2) Misplacement e.g; He*s open 
the hot water, He*s get up and open it. 
2. Past tense –ed 
Past tense –ed is both omitted and overused. It is multifunctional. E.g; 
yesterday, he accept* Ø the Nobel (omission), He *can walked (false 
analogy/overused). 
 
3. Progressive –ing 
It contains omission (she was *do homework), and overused/addition (he 
didn‟t giving the answer), and also Misselection. 
c. Adverb Morphology Errors 
 Adverb may express circumstance that attend an activity/state, or point out 
characteristic features of an action/quality. The function of an adverb is that of 
an adverbial modifier an adverb may modify verb/verbal, adjectives and 
adverbs. Adverbs can made by adding –ly, e.g. quietly, wonderfully, 
beautifully. James classifies those adverb morphology errors as follows:  
1. Addition e.g; visit me soon*ly 
2. Misselection e.g; he takes the stick *direkly 
d. Adjective Morphology Error 
1. Past tense –ed e.g; a *cook dinner (it should be a cooked dinner) 
2. Progressive –ing e.g; a *bored time (it should be a boring time) 
 
  
4. The Nature of Writing 
a. Definition 
 According to Byrne (1997: 1) writing is the act of forming symbols, 
letters, or combination of letters, which relate to the sound when we speak, 
making marks on a flat surface of some kinds, arranged according to certain 
conventions to form words and words arranged to form sentences. It can be 
concluded that writing is a process of encoding message which takes periods of 
thinking to form symbols, letters or combination of letters arranged to form words 
and words arranged to form sentences of focused stage of constructing texts. It is 
also as the result of cultural changes.  
  Writing is an activity which has close relation with spoken language. 
Brown (2001:335), writing is the representation of spoken language, written 
language is almost same with spoken language, the difference is the performance 
of written language is conveyed in graphical. Besides Brown also mentioned that 
written products are the result of thinking, drafting, and revising procedures, 
specialized skills is required in written language, and that not every speaker 
develops naturally. 
The conclusion based on statements above that writing is a process of 
expressing the idea into a written form, and it needs specialized skills that not 
every students can develop it naturally, it needs the teacher who is able to 
motivate and encourage the students to develop their writing skills, and they are 
expected to be able to develop their writing skills and make a good composition. 
 
b. Purpose of Writing  
 According to Miller that the purpose of writing is “A writer‟s purpose is 
essentially the same as a writer‟s motive both term are used to describe what a 
writer hope to accomplish. The benefit of having a clear sense of purpose is 
obvious the writer is much likely to accomplish his objective. He divides the 
purpose of writing into ten points as follows: 
1. Writing to understand experience 
Writing to understand experience thus achieves at least two goals:  
Writers come to a better understanding of themselves, and readers come to 
understand experience different from their own. Writing to understand 
experience relies on thought and reflection more than on emotion and 
confession. Writing to understand experience means finding a truth that is 
conveniently stored somewhere in your head, some secret knowledge that, 
once uncovered, will explain everything you want to understand. Writing 
often leads to new perceptions. If you write thoughtfully about experience, 
you will be constructing knowledge as you proceed. 
2. Writing to report information.  
Writing to report information is arranged in a pattern so that readers can make 
sense of it. 
3. Writing to explain information.  
Writing to explain information needs to analyze or classify information, 
examine causes and consequences and define concepts by distinguishing them 
from other. 
4. Writing to evaluate something.  
  Evaluation requires that the writer determines the nature or the quality of 
what he/she is judging. Evaluation also means determining importance, 
benefit, or worth. When writing an evaluation, the writer also needs to assure 
that he/she has credentials to make judgments about the subject he/she is 
addressing.  
5. Writing to analyze images.  
Like writing to evaluate, writing to analyze images requires the ability to 
discern the difference between the effective and the ineffective and to explain 
why the writer has made the judgment. Moreover, analysis is almost always 
instructive to some extent. As in writing to explain information, as well as in 
writing to evaluate something, writing an analysis helps readers to increase 
their understanding of the subject. 
6. Writing to analyze texts.  
Writing to analyze texts is not really different from writing to analyze images. 
Writing to analyze the texts is aimed to analyze the certain text. 
7. Writing to persuade others.  
Writing to persuade others means that the aim of the writing is to persuade the 
readers to act or to convince the reader to adopt the particular view or action. 
8. Writing to inspire others.  
Writing to inspire others means being able to elevate the human spirit by 
reminding people of what is most important in life and what it is possible to 
achieve. 
9. Writing to amuse others.  
Writing to amuse gives you an opportunity to bring pleasure to others. Seize 
the opportunity, and make the most of it. 
10. Writing to experiment with form.  
Writing to experiment with form is different from the previous purpose. It is 
about inventing something. Then, the invention is documented through 
writing43 It seems that writing has its own purpose which it depends on the 
author„s goal in composing the text.  
Based on the explanation above the main purpose of writing is to express the 
idea. The idea of writing can be delivered in different ways depended on the 
author„s intention. 
 
c. Types of Writing 
According to Hedge has more thorough classification of the writing activity 
types in general. He divides the writing types into six kinds as follows: 
1. Personal writing 
Personal writing is writing for one self, and includes various kinds of aide-
memories, as well as diaries and journals. These writing activities would 
normally be carried out in the first language but there may be good 
motivational reasons for using them in the foreign language classroom. As 
we have seen, keeping journals in English provides valuable practice 
opportunities. It seems that personal writing is individual writing which 
used to write the important things in the person„s activity. 
2. Study writing 
Study writing is also for oneself and may never be shown to others. The 
student makes notes while reading, takes notes in lectures, and makes 
summaries for exam revision. All of these types require skills which can 
usefully be taught to students learning English for study purpose. It means 
that study writing is writing used as note for the students in their study.  
3. Public writing 
Public writing is writing as a member of the general public to 
organizations or instructions, so that there are certain conventions to keep 
to in the writing. It includes such activities as writing letters of enquiry, 
complaint, letter to the editor, form filling, and applications. Different 
from the two kinds of writing above, in public writing the author shares 
his/her writing to public area. The writing„s rule in public writing must be 
applied appropriately by the author. 
4. Creative writing can includes poems, stories, rhymes, drama, all types of 
writing which again are mainly for oneself but which may be shared with 
others. It is a kind of writing most commonly found at primary and lower 
secondary levels in mother-tongue classroom. In these contexts it has the 
values of helping personal and social development, building confidence 
and self-esteem, and developing writing skills through narrative. Some 
teachers report great success with creative writing in general-purpose 
English classes to adults, but careful decisions are necessary about its 
appropriateness and likely success with particular groups of adults. It can 
be summed up that creative writing is used as development stage to write 
which mostly the content of writing is related on the literacy. 
5. Social writing 
Social writing is a category which includes all the writing that establishes 
and maintains social relationships with family and friends. Social writing 
is used for people who want to send a message in order to establish or 
maintain communication with other people.  
6. Institutional writing 
Institutional writing relates to professional roles and is needed by business 
executives, teachers, engineers, and students in these and other fields. It 
may well be possible to draw up a core of this type of writing which all 
professional people need to be able to write, e.g. reports, summaries, 
minutes, memos, etc. however, each area of activity well have its own 
specialized texts, such as legal contracts or academic essays. Language 
students in these more specialized groups can usually draw up 
specifications of their own needs in writing English, and provide authentic 
products. 
 
d. Writing Process  
Harmer (2005:4-6) divides the writing process into four stages: 
planning, drafting, editing, and final draft. All the stages of writing process 
are explained below: 
1) Planning 
  It is the first stage of writing process when the writers plan, try, and 
decide what they are going to say before starting to write. It might involve 
making detailed notes. There are three issues i.e. purpose, audience, and 
content structure that must be considered in planning to write. The purpose 
of writing will influence the type of the text to produce, the language use, 
and the information. Secondly, the audience will influence the shape of the 
writing (how it is laid out, how the paragraph are structured), and the 
choice of language such as formal and informal tone. Thirdly, the content 
structure of the piece that is, how best to sequence the facts, ideas, or 
arguments which are decided to include. 
2) Drafting 
  Draft is the first version of a piece of writing. A number of drafts 
might be produced on the way to the final version, as the writing process 
proceeds into editing.  
3) Editing (Reflecting and Revising) 
  It is the writing process to make the change of draft which is 
ambiguous or confusing by using general meaning and overall structure 
such as individual words and grammatical accuracy. Reflecting and 
revising are often helped by other readers who comment and make 
suggestion. The reaction of readers to a piece of writing will help the 
author to make appropriate revisions. 
 
 
4) Final Draft 
  It is the last stage of the writing process when the written text is 
ready to send to its intended audience. 
 From the explanation above, concluded that there are four steps in writing 
process; planning, drafting, editing, and final draft. Planning concerns with 
the idea of the writing, drafting concerns with the making arrangement of 
the topic, editing is checking the content of the writing and final draft the 
end of the steps when a text is ready to send to the audience. Each step 
should be done completely to create a good writing. 
 
e. Criteria of Good Writing 
Writing is not only a process of exploring mind and think in a written 
form, it also a way to display the result of long process from planning into 
final draft. To create a good writing, Harris (2001: 13) states that there are 
five criteria of good writing, they are: 
1.  Content: writing must convey the main idea or an attentive reader should 
be able to grasps the writer purpose. Furthermore, this part also focuses 
on the agreement with the title chosen. The content will determine what 
the main idea of the writing to be able to find the kind of the text itself. 
2. Form: writing should contain logical or associative connection and 
transition which clearly express relationship of the idea described. The 
writing must contain an appropriate connection with the one of the 
paragraph by the paragraph. In addition, the description of the paragraph 
by paragraph should relevant with the idea. 
3. Grammar: writing should adhere to the rules of grammar related to the 
tenses with sequence of time, the employment of grammatical form and 
synthetic pattern. This part also focuses on tenses and pattern. For 
example, in writing narrative text, the writer uses simple past tense inside 
the text. Sometimes, each kind of text has different kind of tenses. 
4. Style: writing should engage its reader through original insight and 
precise. Style is dealing with the use of diction in the written form. 
Diction deals with the word chosen based on the type or kinds of the 
writing. 
5. Mechanic: writing must use good spelling and punctuation. Spelling will 
be concerned with the use of capitalization, using of the appropriate 
alphabet. Sometimes, the use of spelling of the word influences the 
meaning of its word. 
 
f. Writing Skill 
According to Heaton (1984:135) the writing skills are complex and 
sometimes difficult to teach, requiring mastery not only grammatical and 
theoretical devices but also of conceptual and judgment elements. The 
following analysis attempts to group the many and varied skills necessary 
for writing good prose into five general components or main areas. 
1. Language use: the ability to write correct and appropriate sentences. 
2. Mechanical skills: the ability to use correctly those conventions 
peculiar to the written language, example: punctuation, spelling. 
3. Treatment of content: the ability to think creatively and develop 
thought, excluding all irrelevant information. 
4. Stylistic skills: the ability to manipulate sentences and paragraphs and 
use language effectively. 
5. Judgment skills: the ability to write in an appropriate manner for a 
particular purpose with a particular audience in mind, together with an 
ability to select, organize and order relevant information.  
 From the statements of definition of writing above, researcher 
conclude that writing is a process of exploring mind in written form, 
generalization idea, exploring mind in complex by using the correct 
grammatical inside. Furthermore, writing is about putting a mind in a written 
form based on the topic that has determined before. 
 
g. Text Genre  
Duke et all (2012: 123) state that there are five main types of writing; 
expository, descriptive, narrative, persuasive, and creative writing. 
1. Expository, is when the author intends to 
inform, explain, describe or define their 
subject to the reader. This is the most 
common type of writing that we will find 
in text book and online. An example of 
expository writing is “How to” articles, 
where the author is explaining how to build 
or to do something yourself. 
2. Descriptive, explain things in great detail 
by using a lot of great visual words to help 
you see the person, place or thing we are 
writing about. The descriptive writing 
guide focuses on making a written 
advertisement, reporting on an event, and 
describing person/ object.  
3. Narrative is very common novels, poetry 
and biographies. The narrative writing 
guide focuses on biographical, fictional, 
and personal writing. 
4. Persuasive, this type on the opinion of the 
writer or issue the writer is writing for. The 
persuasive writing guide focuses on writing 
opinion essays, problem- solution essays, 
and pro- con essays. 
It can be concluded that there are four types of texts based on 
Duke‟s theory; expository, descriptive, narrative and persuasive.  
5.  The Nature of Recount Text 
a. Definition 
Anderson and Anderson (1997: 49) suggest that recount is a text 
which tells about events happening in the past in a sequence of time. 
The purpose of the text is to tell the audience about what happened in 
the past and when it happened. Furthermore, Knapp and Watkins (2005: 
51) also say that recount text is a sequential text that does little more 
than sequencing a series of events. It can be considered as the simplest 
type of narrative genre.  
Recount texts functions are to inform and to tell stories of past 
events. In our lives, it is a common thing to tell a story to someone both 
in spoken and written forms. If students are able to speak it up fluently, 
it is possible for them to write it down with the same flow of fluency. 
This kind of texts where they share with others can also add references 
for them to read which also improving the skill of reading.  
b. The Structure of Recount Text 
In making a recount text, there is an important point which is worth 
knowing. According to Anderson‟s (in Rochmawati, 2017: 41) a recount 
text has three main parts (Generic Structure). They are:  
a. Orientation: the opening of the text, the introduction of the topic of the 
text. It give background information about who, what, where, and 
when. 
b. Event: It is usually told in a series of paragraphs which retell the events 
in the order of sequence when they happened. 
c. Reorientation: Is a function as the closing statement. It is a paragraph 
which contains a personal comment of the writer.  
 Furthermore, Pardiyono (2007) stated that recount text is one of texts in 
genre writing. It has three parts in recount text. They are orientations, 
records of event, reorientation. 
1. Orientation: It is a statement which contains of topic an activities or 
event that will inform, there are: what, when, who are the participants 
and personal attitudes (what the author thinks or the what). 
2. Records of event: It contains about the detail of information which 
happened. Based on the topic that is told in the orientation, that is 
consist of time vacation, the time of leaving and means of transport, 
activities during the activities, the author‟s comment that express 
personal attitudes.  
3. Re-orientation: It contains closure that can be author‟s comment or 
personal attitude that happens in the vacation.  
 
c. Types of Recount Text 
 Derewianka (2003:137) recount text is classified into five types, 
those are personal recount, factual recount, imaginative recount, 
procedural recount and biographical recount. Those can be explained as 
follows: 
a. Personal recount is retelling event that the writer was personally 
involved in, for instance: personal experience, personal letter, diary, 
entries and postcard. 
b. Factual recount is concerned with recalling events accurately. The 
language used is precise, factual and detailed in order the readers to 
gain the complete picture of the event.  
c. Imaginative recount entertains the readers by retelling the event of 
imaginary world such as fiction. 
d. Procedural recount tells the readers a set of steps taken in completing a 
task or procedure. 
e. Biographical recount tells the story of a person‟s life by using a third 
person narrator. 
 
d. The Language Features of Recount Text 
Anderson and Anderson (1997:53-54) suppose the language features of 
recount text are: 
1. The use of proper nouns 
2. The use of past tenses 
3. It is organized in a chronological order, using time connectors that 
signal the order of sequences or events, for example, then, next, after, 
meanwhile, they functions as connectors. 
4. The use of adjectives and adverbs for details. 
 
6. Curriculum in MTs N 2 Surakarta 
Curriculum is a set of plans and arrangements regarding the purpose, 
content and material of learning and the methods used as guidelines for the 
implementation of learning activities to achieve certain educational goals. 
While the curriculum according to Kerr, J.F (1968) is all learning that is 
designed and implemented individually or in groups, both at school and 
outside of school 
Curriculum Level of Education Unit for MTs N 2 Surakarta is an 
operational curriculum compiled by and implemented in MTs N 2 Surakarta. 
MTs N 2 Surakarta‟s curriculum consists of objectives, structure and content 
of the curriculum, educational calendar and syllabus and lesson plan for 
learning programs. 
Principles for implementing curriculum in MTs N 2 Surakarta. In 
implementing the curriculum in Surakarta II MTs, the principles are as 
follows: 
1. Depend on potential, development, needs and interests of students and 
their environment. 
The implementation of the curriculum is based on the potential, 
development and condition of students to master the competencies that are 
useful for them. In this case the students must get quality education 
services, and get the opportunity to express themselves freely, dynamically 
and pleasantly. While the curriculum is implemented by upholding the five 
pillars of learning, namely: 
 Learn to have faith and devotion to God Almighty. 
 Learn to understand and live. 
 Learning to be able carry out and do effectively. 
 Learn to live together. 
 Learning to form identity. 
2. Diverse and Integrated. 
Curriculum is developed by taking into account the diversity of student 
characteristics, regional conditions, levels and types of education, and 
respecting and not discriminating against differences in religion, ethnicity, 
culture, customs, socio-economic status, and gender. Respond to the 
development of teaching, technology and art. 
3. Respond to the development of science, technology and art. 
Curriculum is developed on the basis of the awareness that science, 
technology and art are developing dynamically, and therefore the spirit and 
content of the curriculum encourages students to follow and utilize the 
development of science, technology and art appropriately. 
4. Relevant to life's needs 
Curriculum development is carried out by involving stakeholders 
(stakeholders) to ensure the relevance of education with the needs of life, 
including the lives of the community and the world of work. Therefore, the 
development of personal skills, thinking skills, social skills, academic 
skills and vocational skills is a necessity. 
5. Whole and continuous 
The substance of the curriculum covers entire dimensions of competency, 
scientific field of study and subjects planned and presented continuously 
between all levels of education. 
6. Lifelong learning 
Curriculum is directed to the process of developing, civilizing and 
empowering students that lasts for life. The curriculum reflects the 
interrelationship between elements of formal, informal and non-formal 
education, by estimating the conditions and demands of an ever-evolving 
environment and the direction of the full development of human beings. 
7. Balanced between national interests and regional interests 
Curriculum is developed by paying attention to national interests and 
regional interests to build a life in society, nation and state. National 
interests and regional interests must complement and empower each other 
in line with the motto of Unity in Diversity within the framework of the 
Unitary State of the Republic of Indonesia. 
  Thus, in MTs N 2 Surakarta based on the curriculum and syllabus English 
as an important lesson their education because English as a foreign language must 
be taught to develop their knowledge and improve the English skill. Teacher as 
the main role to encourage student‟s motivations in learning English. In MTs N 2 
Surakarta students are enthusiastic to learn English but not all the students, in 
regular class the students are not too enthusiastic in learning English because they 
assumed that English difficult for them, different from the PK class where the 
students are too enthusiastic and enthusiasm in learning they pay attention to what 
is conveyed by the teacher. The teacher has various ways to improve student‟s 
language skill such as ask the students to make a vlog used English as an 
assignment to improve their English skill, besides that the teacher give a reward to 
the student‟s which is made a best vlog as an appreciate to the students.  In 
addition, in MTs N 2 Surakarta used 2013 curriculum which student‟s sued more 
creative to improve their English skill. Thus, in MTs N 2 Surakarta used 2013 
revised edition 2016 curriculum for classes VII and VIII, while the IX class used 
pure 2013 curriculum.  
B. Previous Related Study 
There are some previous studies which are related to the present study. First, 
“Morphological Error Analysis In Narrative Writing of  Eleventh Grade Students 
At Madrasah Aliyah Negeri 2 Palembang” written by Sahran Imam (2015).  This 
study was carried out to find out the type of morphological error in students 
narrative writing and the most frequently of the morphological error made by 
students. The result of the study morphology errors that occurred in participants‟ 
composition were: 1) plural –s, including: omission, redundancy, and 
overinclusion 2) misselection. The verb morphology errors that occurred in 
participants‟ composition were: 1) third person singular –s, including: omission 
and misplacement where both were not found in this study. 2) past tense –ed, 
including: omission and overused. 3) progressive – ing, including omission and 
overused, were not found in this study. 4) misselection. Adjective morphology 
errors that occurred in this study were: 1) suffix –ed, including: omission and 
addition, where addition was not found in this study. 2) suffix –ing, including: 
omission and addition, where both were not found in this study. 3) misselection. 
The most frequent category of morphological errors contributed by participants 
were verb misselection. Misselection indicated that that participants faced 
difficulties of specific characteristic of the English words which significantly 
different from the first language of the agents. The frequency of misselection was 
(45.80%) of all types of morphology errors, and followed by omission (25.96%), 
and overused (9.93%). 
Second, “Student‟s Morphological Errors in Writing Recount Text at 
Muhammadiyah University Metro” written by Juriah and Fitri Plaupi (2015). This 
study to find out the kinds of students morphological errors in writing recount text 
and difficulties faced by students in writing recount text. The result of the study 
the researcher found that the number of students’ omission and misformation errors 
are high. The highest students‟ errors made in misformation are about 51, 19 %. 
Most of the students used wrong form of morphological in their writing. The 
second is the students errors made in omission are around 32, 74 %.The students 
not adding bound morpheme, they omit the necessary item in their sentences. The 
third, the students made errors in addition and misordering are about13, 69 % and 
2, 38 %. The students add unnecessary item and put incorrect placement of 
morpheme in their writing. On the other hand, according to table 4.2 the 
researcher conclude that the number of error is five or 31, 25 % students made 
error in global error and 11or 68, 75 % students made in local error.  
Third, “Morphological Errors Made by Jordanian University Student‟s” 
written by Saleh Ramadan (2015). This study to find out  identify, classify, 
describe and find out the causes of the morphological errors made by the fourth 
year university students majoring in English in Jordan. The students who 
participated in the study were 20 students from Al–Zaytoonah Private University 
of Jordan. The result of the study the researcher describe the cause of 
morphological error by the student‟s (1) the inconsistency inherit in English 
Language is one of the main causes of errors made by the students. This 
inconsistency is caused by the poly systemic nature of English. For example, if the 
plural of knife, calf and thief are knives, claves and thieves. (2) Another important 
cause of these errors is that the course of morphology is selective and not 
compulsory according to the university plan. Some students do not take this 
course at all. As a result of this, these students have poor competences in the 
word–formation processes. (3) Overgeneralization and misapplication of rules, 
and the last, (4) negative transfer.  
Last, “Syntactic and Morphological Error Analysis in English Language 
among Secondary School Students of Kerala”. The study to find out syntactic and 
morphological error in English language among secondary school students and 
also the causes of the errors in the perception of secondary school English 
language teachers. The result of the study regarding the syntactic errors arise from 
negative L1 interference on L2 structure, attitudes of the students, present method 
of teaching, lack of exposure to English language and intra language interference. 
Whereas, morphological errors results from failure to use or tendency to misuse 
certain morphemes arises from lack of knowledge of English morphemes, whereas 
the finding of the study demonstrate the utility of employing systematic strategies 
for teaching syntactic and morphological structures of English language.  
Below, the table describing the similarities and dissimilarities between my 
research and several previous studies, as follows: 
Table. 2.4 
The Similarities and Dissimilarities Previous Studies   
No Previous Studies Similarities Dissimilarities 
1 “Morphological Error 
Analysis in Narrative 
Writing of Eleventh 
Grade Students at MAN 
2 Palembang 
The research is used James 
theory and same technique 
collecting data analyzing 
document in the form of 
text.  
The research analysis narrative 
writing of eleventh grade 
students in Palembang and that 
research used quantitative 
research. While this research 
analysis recount text writing of 
eighth grade students of MTs N 
2 Surakarta which used 
descriptive qualitative research. 
2 “Student‟s 
Morphological Errors 
in Writing Recount Text 
at Muhammadiyah 
University Metro” 
The technique of collecting 
data of this research is 
analyzing student‟s 
worksheet in recount text 
and the research used 
qualitative research.  
The subject of the research is 
students in University, while the 
subject of this research is eighth 
grade students in MTs N 2 
Surakarta.  
3 “Morphological Errors 
Made by Jordanian 
University Student‟s” 
The research used Dulay 
theory and has the same  
method which is qualitative 
research. 
The subjects of the research are 
students in university and 
different of technique of 
analyzing data while the subject 
of this research is eighth grade 
students of MTs N 2 Surakarta. 
4 “Syntatic and 
Morphological Error 
Analysis in English 
Language Among 
Secondary School 
Student`s of Kerala” 
The research has the same 
objective that is to identify 
the types of morphological 
error made by secondary 
students.  
The research used quantitative 
research, while this research 
used descriptive qualitative 
research.  
CHAPTER III 
RESEARCH METHODOLOGY 
A. Research Design 
This research is a descriptive qualitative research. Silverman (2005: 303) 
states that qualitative research is often interested in the narratives or stories that 
people tell one another (and researcher). In the other words, Gay (2006: 399) 
reveals “Qualitative research is collection, analysis and interpretation of 
comprehensive narrative and visual data in order to gain insights into a particular 
phenomenon of interest”. 
From these statements, the researcher concluded that descriptive 
qualitative research was a research that emphasizes on the describing and 
analyzing the data by telling and interpreting them. This research discussed about 
morphological error analysis of students in writing recount text that describes 
about the morphological errors and the causes of errors. 
B. Setting of Research  
Setting of the research would give explanation about the setting of place and 
setting of time: 
1. Place of the research  
This research was conducted in MTs N 2 Surakarta which is located in 
Jl.Transito, Suronalan, Pajang, Laweyan Surakarta (57146) Central Java. This 
subject of this research is the eighth grade students of MTs N 2 Surakarta. 
 
 
2. Time of the research  
The research was conducted on March-August 2019. The research schedules 
included pre-observation, seminar on the proposal, conducting the research, 
analyzing of data, and examination of munaqosyah. The research schedule 
was described in the following table: 
Table 3. 1 
 Research Schedule 
No Activity Mar Apr Mei Jun Jul Aug 
  Month  2019  2019  2019  2019  2019  2019 
 1 
 Pre- 
observation  √           
 2 
 Seminar on 
the proposal        √     
 3 
 Conducting 
the research        √     
 4 
 Analyzing of 
data        √  √   
 5 
 Examination 
of munaqosyah             √ 
  
            
 
 
C. Research Subject 
In this research, the research subjects are English teacher and students of 
VIII A3 from Program Khusus of MTs N 2 Surakarta in academic year 2018/2019 
which the documents are taken. That class consists of 20 students of female, but 
the document only 17 because three of them didn‟t when the teacher gave a task. 
That class was chosen by purposive sampling technique. Arikunto (2010: 183) 
stated that purposive sampling is the process of selecting sample by taking subject 
that is not based on the level or area, but it is taken based on the specific purpose. 
The researcher chooses that class because that class has highest score in making 
paragraph of recount text.  
The data of this research are student‟s worksheet in the form of text 
paragraph in recount text, written by eight grade students of MTs N 2 Surakarta in 
the academic year 2018/2019 to be analyzed its morphological errors in 
description form.  
D. Source of Data 
According to Lofland in Moleong (2017:157) the main source of data in 
qualitative research is the words and actions, the rest is additional data such as 
documents and others. Thus, qualitative researchers do not usually collect the data 
forms of number. Rather, they frequently conduct observations and in-depth 
interviews, and data are usually in the form of words.  
The sources of the data of this research are from document and interview. The 
document is students‟ worksheet in the form of paragraph. That is recount text 
written by eighth grade students of MTs N 2 Surakarta in academic year of 
2018/2019. Those students‟ worksheets taken from Mrs. Hj. Royani, S.Pd as 
English teacher of Eighth grade students of Program Khusus. Those documents 
are task from Mrs.H. Royani, S.Pd after she explained the material about recount 
text which use as score for students‟ weekly score. The interview to get the data 
about solutions to solve the error in writing will be held in 17
th
 Juny 2019 with 
Ms. Royani in MTs N 2 Surakarta.  
E. Research Instrument 
Research instrument in this study were the researcher herself. The researcher is 
the key instrument who actually gathers the information (Creswell, 2007:38). The 
researcher took the role as the designer and interpreter of data location and data 
analysis. 
F. Technique of Collecting Data 
Creswell (2007: 178) states the data collection steps include setting the 
boundaries for the study, collecting information through unstructured or semi 
structured observations and interviews, documents, and visual materials as well as 
establishing the protocol for recording information. In this research, data 
collecting techniques consists of document and interview: 
1. Document Analysis 
The researcher used students‟ worksheet in writing recount text. That 
document is taken from the teacher‟s task for the students to make a paragraph 
of recount text. Lofland (2013: 157) stated that document is the previous event 
note in the form of writing, picture, or other monumental works from certain 
people. In this research, the researcher used students‟ worksheet in writing 
recount text written by the students of the eighth grade of MTs N 2 Surakarta, 
which is the document was obtained when the teacher asked to the students to 
make a paragraph in recount text.  
2. Interview  
Sugiyono (2006: 35) stated that interview is a face to face situation in 
which the researcher set out the elicit information or opinion from a subject. In 
this research, the researcher interviewed the English teacher of MTs N 2 
Surakarta. The interview was taken with Mrs. Hj. Royani,S.Pd as English 
teacher in MTs N 2 Surakarta, and the interview was conducted on Juny 2019 
in MTs N 2 Surakarta.  The interview is concerning with the solution and the 
cause of morphological error students in writing recount text. 
G. Technique of Analyzing the Data 
Analyzing Data of Errors 
In the step of data analysis technique the researcher used theory of error 
analysis stated by Dulay et al which the student‟s worksheet as the data will be 
analyzed. The researcher will analyze the data based on these following 
procedures in error analysis: 
1. Identifying Errors 
  After collecting the data, the researcher was classified errors based on James 
theory in students‟ worksheet and calculating them into percentage. It means 
that researcher was identified the error in the deviation on morphological of 
students writing of recount text. 
2. Explaining the Errors 
The researcher was explained how much the percentage of morphological 
error each types and the dominant morphological error made by students 
based on the theories guidance. The last steps, researcher will conclude the 
result of this research. 
3. Describing the Errors 
  The researcher will describe the number of error and making percentage 
each type of morphological errors, in order to know the most frequent 
morphological errors, it is done by dividing the total number of each type by 
Total number of type grammatical errors 
Total number of all types grammatical errors 
    X 100  
the total number of all types‟ morphological errors and then multiplying 
with one hundred. 
 
 Percentage =   
 
 
H. Technique of Coding Data 
 The researcher used code in order to make easier way in analyzing the data. 
Hubberman (1994) codes are tags or labels for assigning units of meaning to 
the descriptive or inferential information compiled during a study. The 
researcher coding the data based on the morphological error of student 
worksheet in recount text. The following is example of coding: 
S1/NME/OM/VME/MS 
 This coding means that student 1 means produce morphological error in 
types of error omission of noun morphology error and misselection of verb 
morphology error. 
The codes that was used for coding the datum are: 
1. The use of letter S followed by number 1-17. S1 means that the datum 
is student 1. 
2. The use of abbreviation in capital letter to show what types and kinds 
of morphological error produced by the students. 
NME : Noun Morphology Error 
VME : Verb Morphology Error 
AME : Adverb Morphology Error 
JME : Adjective Morphology Error 
OM : Omission 
AD : Addition  
MS : Misselection 
MP : Missplacement  
 
I. Trustworthiness of the Data 
To measure the validity of the data, the researcher used triangulation 
trustworthiness. Triangulation is a technique of physical measurement. 
Triangulation is a powerful way of demonstrating concurrent validity, particularly 
in qualitative research (Cohen, 2007:141) 
a. Theoretical triangulation: this type draws upon alternative or competing 
theories in preference to utilizing one viewpoint only. 
b. Methodological triangulation: this type uses either the same method on 
different occasions, or different methods on the same object of study. 
c. Investigator triangulation this type engages more than one observer; data are 
discovered independently by more than one observer.  
d. Source triangulation the sources means that the researcher will compare and 
check the credibility of information found in the observation with the data of 
interview and compare with the related document.  
  In this research, the researcher will use triangulation by using methods. 
The method used by qualitative research to check the credibility of the research 
and the data source by using several data collection techniques and analyze 
some method. By using triangulation it can be recognize whether there is 
synchronization between research and the theories applied in the research.  
  
CHAPTER IV 
FINDING AND DISCUSSIONS 
In this chapter the researcher was analyzed the data collected by students 
writing text about recount text for eighth grade students of MTs N 2 Surakarta. In 
this chapter answers the problem statements, including the type of morphological 
errors made by eighth grade student of MTs N 2 Surakarta and the possible cause 
of error.  
The researcher has identified the student error and has calculated the 
number of each error. As stated in technique of error analysis the data in chapter 
III, the procedure by Dulay. After collecting the data are identifying error from the 
students writing recount text on each types error. Furthermore, the researcher will 
explain error based on the cause of error by Norrish theory and the last evaluating 
error.  
A. Research Findings 
This data finding are related to the types and the dominant of 
morphological error in writing recount text made by eighth grade students of MTs 
N 2 Surakarta. The following are the table example of analyzed morphological 
error. In this part (1) errors and the dominant morphological error made by eighth 
grade students in writing skill of recount text (2) cause of morphological error in 
writing skill of recount (3) the solution to solve the morphological error in writing 
skill of recount text.. The researcher would present the result of research findings 
in the following table: 
No Student 
Types of Morphology Error 
Total 
NME VME 
AME 
JME 
Plu-s MS TP-s PT-ed Pro-ing MS PT-ed Pro-ing MS 
OM AD  OM MP OM AD OM AD  OM AD MS OM AD OM AD  
1 MLZ - - - - - - - - - 3 - - - - - - - 1 4 
2 DRA - - - - - - - - - 1 - - 1 - - - - - 2 
3 AFH 1 - - - - - - - - 9 - - - - - - - - 10 
4 NN - - - - - 3 - - - 6 - - - - - - - - 9 
5 ZF - - - - - - - - - 4 - - - - - - - - 4 
6 SRA - - - - - - - - - 4 - - - - - - - 3 7 
7 AA 1 - - - - - - - - 3 - - - - - - - - 4 
8 AO - - - - - - - - - 2 - - - - - - - - 2 
9 FLS - - 1 - - - - - - 1 - - - - - - - 1 3 
10 AKP - - - - - 1 - - - 3 - - - - - - - - 4 
11 AEK - - - - - 1 - - - - - - - - - - - - 1 
12 SAZ - - - - - 2 - - - 2 - - - - - - - - 4 
13 SK - - - - - 1 - - - 2 - - - - - - - - 3 
14 NI - - - - - 2 - - - 9 - - - - - - - - 11 
15 BSP - - - - - 2 - - - 2 - - - - - - - - 4 
16 IA - - - - - - - - - 2 - - - - - - - - 2 
17 NR - - - - - - - - - 2 - - - - - - - - 2 
Total 2  1   12    55   1     5 76 
 
 
Here the explanation: 
a. S1/MLZ/NME/OM/VME/MS/JME/MS 
No Data Coding Error  Correction 
1 S1/VME/MS I see some people I saw some people 
2 S1/JME/MS I saw people crowding  I saw people crowded 
 
Student 1 wrote recount text about weekend with student‟s family. The 
text was written when the teacher asked to the student to make a paragraph 
recount text as a task to fulfill the weekly score. The student wrote the text in 
the classroom in English lesson. The student got confused writing paragraph 
directly into English because of lack of student vocabularies so they made the 
same errors in each of their paragraph.  
This datum is the datum number one. The initial name of student is MLZ. 
This datum contains 3 misselection of verb morphology error that are: see, 
sleep, prayer. And the datum contains 1 misselection of adjective morphology 
error that is at the word crowding.  
 
b. S2/DRA/NME/OM/VME/MS/AME/MS 
No Data Coding Error Correction 
1 S2/VME/MS I cloud visited Jogja again I could visited Jogja again 
2 S2/AME/MS We rally enjoyed We really enjoyed 
 
 
  
Student 2 wrote recount text about student holiday in Jogja with family 
last month entitled “A Beautiful Day at Jogja”. The student wrote the text in 
English lesson. The text was written when the student got task from the 
teacher to make a paragraph recount text to fulfill the weekly score. The 
student felt happy because student could write a paragraph recount text based 
on the student experience in the past. 
 This datum is the datum number two. The initial name of student is 
DRA. This datum contains 1 misselection of verb morphology error that is in 
the word cloud and this datum contains 1 misselection of adverb morphology 
error in the word rally.  
 
c. S3/AFH/NME/OM/VME/MS 
No Data Coding Error Correction 
1 S3/NME/OM We took a picture We took a pictures 
2 S3/VME/MS We take a bath We took a bath 
 
Student 3 wrote recount text about student holiday in Bali last week 
entitled “Our Trip in Bali”. The text was written when the teacher asked the 
student to make a paragraph recount text as a task to fulfill weekly score. The 
student wrote the text in classroom English lesson. The student felt happy 
 
 
because student could write a paragraph recount text based on the student 
experience in the past. 
This datum is the datum number three. The initial of student is AFH. This 
datum contains 1 omission of noun plural –s in the word: picture and also this 
datum contains 9 misselection of verb morphology error that are: sleep, take, 
take, take, take, take, come, had, maked. 
 
d. S4/NN/VME/OM/MS 
No Data Coding Error Correction 
1 S4/VME/MS I go to school I went to school 
2 S4/VME/OM I wash my face  I washed my face  
 
  Student 4 wrote recount text about the student spent time in home 
entitled “At Home”. The student wrote a text in classroom English lesson. The 
text was written when the student got task from the teacher to make a 
paragraph recount text to fulfill the weekly score. The student confused in 
writing because the student had difficulties in use of verb in recount text, and 
still confused to write a verb in recount text especially in irregular verb. 
 This datum is the datum number fourth. The initial of student is NN. 
This datum contains 3 omission of verb past tense –ed in the word: enjoy, 
 
 
brush, wash and also this datum contains 6 misselection of verb morphology 
error that are: wake, wake, take, take, go, eat.  
 
 
e. S5/ZF/NME/OM/VME/MS 
No Data Coding Error Correction 
1 S5/VME/MS I want  to  Gunung 
Kidul  
Fall a sleep 
I went to  Gunung Kidul 
 
Fall a slept  
 
Student 5 wrote a paragraph recount text about student holiday with 
family in Gunung Kidul last week entitled “Happy Holiday”. The text was 
written when the teacher asked to the student to make a paragraph recount text 
as a task to fulfilled weekly score. The student wrote the text in classroom 
English lesson. The student felt happy because student could write based on 
the student experience.  
 This datum is the datum number five. The initial of student is ZF. This 
datum also contains 4 misselection of verb morphology error that are in the 
word: want, sleep, sleep, go.  
 
f. S6/SRA/NME/MS/VME/MS/JME/MS 
 
 
No Data Coding Error Correction 
1 S6/VME/MS I wake up I woke up 
2 S6/JME/MS Very boring  Very bored 
 
Student 6 wrote a paragraph recount text about student daily activities 
entitled “My Activity”. The student wrote the text in classroom English 
lesson. The text was written when the student got task from the teacher to 
make a paragraph recount text to fulfill the weekly score. The student 
confused to used verb in recount text because the student had less vocabulary 
so the student made same errors in each of paragraph.  
 This datum is datum number six. The initial student is SRA. This 
datum contains 1 misselection of noun morphology error in the word “luch”. 
The datum contains 4  misselection of  verb morphology error that are: wake, 
take, sweep, take. And also contains 3 misselection of adjective morphology 
error that are: verry and boring and luch.  
 
g. S7/AA/NME/OM/VME/MS 
No Data Coding Error Correction 
1 S7/NME/OM Some t-shirt Some t-shirts 
2 S7/VME/MS I buy I bought 
 
 
 
Student 7 wrote a paragraph recount text about student holiday in 
Jakarta last week entitled “Last Week in Jakarta”. The text was written when 
the teacher asked to the student to make a paragraph recount text as a task to 
fulfilled weekly score. The student wrote the text in classroom English lesson. 
The student felt happy when wrote the text because the student could write a 
paragraph recount text based on student experience in the past. 
 This datum is datum number seven. The initial student is AA. This 
datum contains 1 omission of noun plural –s in the word “t-shirt”. The datum 
also contains 3 misselection of verb morphology error, that are: toke, can‟t, 
and buy.  
 
h. S8/AO/VME/MS 
No Data Coding Error Correction 
1 S/VME/MS The sellers who shold The sellers who sold 
 
 
Student 8 wrote a paragraph recount text about student‟s holiday in 
Bantul last year entitled “A Beautiful Day at Bantul”. The student wrote the 
text in classroom English lesson. The text was written when the student got 
task from the teacher to make a paragraph recount text to fulfill the weekly 
 
 
score. The student felt happy could write a paragraph recount text based on 
student experience in the past.  
 This datum is datum number eighth. The initial student is AO. This 
datum contains 2 misselection of verb morphology error in the word: shold 
and go.  
 
i. S9/FLS/NME/MS/VME/MS/JME/MS 
No Data Coding Error Correction 
1 S9/NME/MS In Central Jawa In Central Java 
2 S9/VME/MS I can met again I could met again 
3 S9/JME/MS I enjoyet I enjoyed 
 
Student 9 wrote recount text entitled “Visiting My Primary School”. 
The student wrote the text in classroom English lesson. The text was written 
when the teacher asked to the student to make a paragraph recount text as a 
task to fulfilled weekly score. The student got confused write a paragraph 
recount text because the student had less of vocabulary.  
 This datum is datum number nine. The initial student is FLS. The 
datum contains 1 misselection of verb of noun morphology error in the word 
“jawa”. The datum contains 1 misselection of verb morphology error in the 
 
 
word “can” and also the datum contains 1 misselection of adjective 
morphology error in the word “enjoyet”.  
 
j. S10/AKP/VME/OM/MS 
No Data Coding Error Correction 
1 S10/VME/OM I pray I prayed 
2 S10/VME/MS Take a shower  Took a shower  
 
Student 10 wrote a paragraph recount text about student holiday 
entitled “My Holiday”. The text was written when the student got task from 
the teacher to make a paragraph recount text to fulfill the weekly score. The 
student wrote the text in classroom English lesson. The student confused to 
use verb in writing recount text because of student less in vocabulary.  
This datum is datum number ten. The initial student is AKP. This datum 
contains 1 omission of verb morphology error past tense –ed in the word 
“enjoyet” and this datum also contains 3 misselection of verb morphology 
error that are: take, eat, take.  
 
k. S11/AEK/VME/OM 
No Data Coding Error Correction 
1 S11/VME/MS I play sand I played sand 
 
 
 
Student 11 wrote a paragraph recount text entitled “My Vacation in 
Yogyakarta”. The student wrote the text in classroom English lesson. The text 
was written when the student got task from the teacher to make a paragraph 
recount text to fulfill the weekly score. The student felt happy could write a 
paragraph recount text based on student own experience in the past. 
 This datum is datum number eleventh. The initial student is AEK. This 
datum contains only 1 error that is misselection of verb morphology error past 
tense –ed in the word “play”.  
 
 
 
l. S12/SAZ/VME/OM/MS 
No Data Coding Error Correction 
1 S12/VME/OM Arrive at Jakarta Arrived at Jakarta 
2 S12/VME/MS I can I could 
 
Student 12 wrote a paragraph recount text about student holiday with 
family in Jakarta, entitled “Went to Jakarta”. The text was written when the 
teacher asked to the student to make a paragraph recount text as a task to 
fulfilled weekly score. The student wrote the text in classroom English lesson. 
 
 
The student confused to write a paragraph in recount text especially in used of 
verb in recount text.  
 This datum is datum number twelve. The initial student is SAZ. This 
datum contains 2 omission of verb morphology error past tense –ed that are: 
arrive, visit and  also contains 2 misselection of verb morphology error in the 
word can and spend.   
 
m. S13/SK/VME/OM/MS 
No Data Coding Error Correction 
1 S13/VME/OM I follow my dad I followed my dad 
 S13/VME/MS I wook up I woke up 
 
Student 13 wrote recount text entitled “My Holiday in Last Week”. The 
student wrote the text in classroom English lesson. The text was written when 
the student got task from the teacher to make a paragraph recount text to 
fulfill the weekly score. The student confused when wrote a paragraph recount 
text especially used of verb I recount text.  
This datum is datum number thirteen. The initial student is SK. This 
datum contains 1 omission of verb morphology error past tense –ed in the 
word “follow”. The datum also contains 2 misselection of verb morphology 
error that are:  wook, sleep.  
 
 
  
n. S14/NI/NME/OM/VME/OM/MS 
No Data Coding Error Correction 
1 S14/VME/OM We go to Tanah Lot We went to Tanah Lot 
 S14/VME/MS I continue I continued 
 
 Student 14 wrote recount text entitled “My Vacation in Bali”. The text 
was written when the teacher asked to the student to make a paragraph 
recount text as a task to fulfilled weekly score. The student wrote the text in 
classroom English lesson. The student wrote the text in classroom English 
lesson. The student confused and difficulties to write a paragraph recount 
text in used of verb recount text.  
 This datum is datum number fourteen. The initial student is NI. This 
datum contains 1 omission of noun morphology error plural –s in the word 
“picture”. The datum contains 2 omission of verb morphology error past 
tense –ed in the word “continue” and this datum also contains 9 
misselection of verb morphology error, that are: sleep, go, take, sleep, go, 
take, go, go, feel.  
 
o. S15/BSP/VME/MS  
No Data Coding Error Correction 
 
 
1 S15/VME/OM I play with my friends I played with my friends 
 S15/VME/MS Go to vacation  Went to vacation  
 
 Student 15 wrote a paragraph recount text entitled “Holiday in 
Grandma‟s House”. The student wrote the text in classroom English lesson. 
The text was written when the student got task from the teacher to make a 
paragraph recount text to fulfill the weekly score. The student confused when 
wrote paragraph directly into English because of lack of student vocabularies 
so they made the same errors in each of their paragraph and the student still 
confused used verb in recount text.  
 This datum is datum number fifteen. The initial student is BSP. This 
datum contains 2  misselection of verb morphology error, that are: go, want. 
And also the datum contains 2 omission of past tense –ed in the word: play 
and stay.   
 
p. S16/IA/VME/MS 
No Data Coding Error Correction 
1 S16/VME/MS I feel happy I felt happy  
 
Student 16 wrote a paragraph recount text entitled “Holiday in Grand 
Mother House”. The student wrote the text in classroom English lesson. The 
 
 
text was written when the teacher asked to the student to make a paragraph 
recount text as a task to fulfilled weekly score. The student felt happy could 
wrote a paragraph recount text based on the student own experience.  
This datum is datum  number sixteen. The initial student is IA. This 
datum contains  2 misselection of verb morphology error, that are: can, feel. 
 
q. S17/NJR/VME/MS/JME/MS 
No Data Coding Error Correction 
1 S17/VME/MS Go to  Went to  
 
Student 17 wrote a paragraph recount text entitled “Happy Sunday”. 
The text was written when the student got task from the teacher to make a 
paragraph recount text to fulfill the weekly score. The student wrote the text 
in classroom English lesson. The student felt happy could wrote a paragraph 
recount text based on the student own experience. 
This datum is datum number seventeen. The initial student is NJR. 
This datum contains 2 misselection of verb morphology error, that are: go and 
stupped.  
After identifying the error, the researcher was described and explained the 
error with the number of error and making percentage each type of morphological 
 
 
errors and explain how much percentage of morphological error made by students 
based on theories guidance.  
 
Table 4.2. Percentage of Morphological Error 
 
NOUN 
MORPHOLOGY 
ERROR 
 Type Frequency Percentage 
(%) 
Plural –s Omission 2 2,64% 
Redundancy - - 
Overinclusion 
(Addition) 
- - 
Miselection   1 1,31% 
 
 
 
 
VERB 
MORPHOLOGY 
ERROR 
Third Person 
singular-s 
Omission  - - 
Misplacement - - 
Past Tense –
ed 
Omission  12 15,79% 
Overused (Addition) - - 
Progressive- 
ing 
Omission - - 
Overused (Addition) - - 
Miselection  55 72,37% 
 
ADVERB 
MORPHOLOGY 
ERROR 
Omission - - 
Addition - - 
Miselection  1 1,31% 
 
 
 
 
ADJECTIVE  
MORPHOLOGY 
ERROR 
Past Tense- 
ed 
Omission  - - 
Addition - - 
Progressive- 
ing  
Omission - - 
Addition - - 
Miselection   5 6,58% 
 
Total Number of Morphological Error 
76 100% 
  
Based on the findings above the researcher found six types of morphological error 
made of eighth grade students of MTs N 2 Surakarta. The researcher categorized the 
six types of morphological errors as seen in the table below: 
Table 4.2. 
 Category Morphological Error 
No Categories of Morphological Errors Occurance of 
Error 
1 Omission of noun 2 
2 Omission of verb past tense –ed 12 
3 Miselection of verb morphology error 55 
4 Miselection of adjective morphology error 5 
5 Miselection of adverb morphology error 1 
6 Miselection of noun morphology error 1 
Total of Morphology Error 76 
  
 
 
From the table 4.2, it could be concluded that the total amount of 
sentences that indicated as morphological errors were 76 morphological errors 
and they were divided into particular type of noun morphology errors, verb 
morphology errors, adverb morphology errors, and adjective morphology 
errors. 
B. Discussion  
1. Types of  Morphological Error 
Based on the research findings, the researcher found some data which 
showed that morphological error in writing recount text were made by 
eighth grade students of MTs N 2 Surakarta. Students morphological error 
in writing recount text based on James taxonomy, included noun 
morphology error, verb morphology error, adverb morphology error, and 
adjective morphology error as stated by James (1998). Moreover, the 
researcher classified the causes of error based on Norrish theory.  
In this field of research, there were four types of errors identified 
morphological error based on James taxonomy. They were noun 
morphology error, verb morphology error, adverb morphology error, and 
adjective morphology error. From the result finding above, the researcher 
found some error in recount text writing by student. There were 76 errors; 
those are 55 misselection of verb morphology error, 12 omission of verb 
past tense –ed, 5 misselection of adjective morphology error, 2 omission 
 
 
of noun plural –s, and 1 misselection of adverb morphology error and 1 
misselection of noun morphology error.  
Misselection errors are characterized by the use of the wrong form of 
the morpheme or structure. Based on findings research, misselection of 
verb morphology error became the most error made by eighth grade 
students. Based on the research finding the researcher found that the 
percentage of the misselection of verb morphology error in this research is 
72, 37 % (55 errors). It was the most frequently types morphology error 
made by student. It could indicate that the student found serious difficulty 
in this matter. It can be proven in the following sentences. For example 
Student 2: I go to school. The sentence should be, Student 12: I went to 
school. As could be seen from this example the student wrote incorrect 
word for intending verb 2 on the text. The incorrect word “go” this word 
were in verb 1 and it‟s an irregular verb so they will be incorrect because 
of the rule of writing recount text to use verb 2 to intend past event based 
on the experience of the writer. Further, to complete the rule of language 
feature of recount text it should be changed into verb 2 became “went”. 
The students ignore or forget that the recount text the verb should be 
changed into verb 2 in a sentence. 
 Then, the second  morphology error followed by verb morphology in 
omission past tense –ed which the percentage of omission of past tense –
ed 15,79% (12 errors). For example Student 4: I follow my dad. The 
 
 
correct sentence should be Student 4: I followed my dad. From that 
sentence the student made error concerning of omission of verb past tense 
–ed, the student omitted –ed in the word “follow” because based on the 
rule of writing recount text use verb 2 to intend past event. So, those 
sentence should be changed into verb 2 became “followed” by adding –ed 
in the form of past tense. It can be concluded that the student 
misunderstanding about the rules of writing recount text. In addition, the 
student also had difficulties to use verb especially changed from verb 1 
into verb 2 or in the form of past tense. Based on the research finding verb 
morphology error became the most frequently types of morphological 
error made by eighth grade students.  
The adjective morphology error, the researcher found that percentage 
is 6, 58% (5 errors). It only consists of one sub-type of the distribution of 
adjective morphology error constructing misselection of adjective 
morphology error in student worksheet of writing recount text. The 
category error of adjective morphology error was misselection of adjective 
morphology error. As example from the sentence Student 9: I enjoyet. The 
sentence should be Student 9: I enjoyed. This sentence was an adjective, 
the student wrote “enjoyet” based on the rule of writing recount text the 
word “enjoyet” should be changed became –ed, so the correct should be 
“enjoyed”. From the research finding above, it might be assumed that the 
student were confused in constructing the word. In addition the student 
 
 
habit always used of their mother tongue so, it brings error in their 
writing.  
The noun morphology error, it only consist of one sub-type that is 
omission of noun plural –s in recount text written by eighth grade students 
of MTs N 2 Surakarta. The researcher found that percentage is 2, 63% (2 
errors). As example from the sentence Student 7: Some t-shirt. the 
sentence should be revised into, Student 7: Some t-shirts. Those sentence 
error because of the student omitted –s to explain the plural noun for word 
“t-shirts”. It because the beginning of the sentence, the student wrote 
“some” that intend more than one item or thing. So, it should be added –s 
for the next noun intends a plural. It assumed that some student couldn‟t 
use the correct form of morpheme or structure. In addition, some students 
were got confused with the difference function between singular and 
plural.  
The lowest of morphological error frequently was misselection of 
adverb morphology error and misselection of noun morphology error, It 
only consist of one sub-type of the distribution of misselection adverb 
morphology error and misselection of noun morphology error in recount 
text written by eighth grade students of MTs N 2 Surakarta. The 
researcher found that percentage is  1, 31% (1 error). As example, from 
the sentence, Student 2: We rally enjoyed. The student wrote word “rally” 
it‟s incorrect it should be changed became “really” and noun morphology 
 
 
error, as example from the sentence, Student 9: In Central Jawa, the 
student wrote the word “jawa” in English it should be change into “java”.  
Based on the research finding, it showed that the  dominant 
morphological error in writing skill of recount text made by eighth grade 
students of MTs N 2 Surakarta in academic year 2018/2019 was error 
misselection of verb morphology error which reaches 55 errors or 72,37 
%.  
2. Cause of error  
After analyzing the data based on the James theory, the researcher 
analyzed the cause of error made by eighth grade student based on Norrish 
theory. Norrish stated that there are three type cause of error; carelessness, 
first language (mother tongue) influences, and translation ambiguity. 
Student at the eighth grade students of MTs N 2 Surakarta made the error 
in writing recount text caused by many things which was recognized as 
usual things of their life background and their habit. The cause of student 
error describe in the following explanation based on the data gained from 
the interview of English teacher.  
a. Carelessness  
Here was concerned way to correct student mistake or error in 
writing recount text. Sometimes student don‟t care about what they 
write got some errors. Furthermore, when the student getting 
difficulties to arranging sentence or paragraph the teacher giving 
 
 
more explanation about tenses to write a recount text, the student 
got confused because their limitation in student vocabulary.  
Mrs. Royani as English teacher in MTs N 2 Surakarta said: 
“Ketika saya menyuruh siswa untuk menulis paragraf recount 
text siswa mengalami kesulitan dalam menggunanakan kata kerja 
dan kosa kata nya, jadi saya harus menjelaskan tentang tenses 
nya, dan untuk hafalan mereke tentang verb 1, 2 dan 3 dan teknik 
menulis paragraph nya siswa kesulitan dan terkadang masih 
bingung/ lupa terutama mengubah kalimat menjadi past tense, 
terkadang ada siswa yang sudah dijelaskan tapi mungkin karena 
bingung mereka tetap menulis apa yang dia bisa tanpa 
menghiraukan tenses benar atau salahnya” 
 The teacher stated that the student lack of motivation to write 
a paragraph because of their vocabulary and their understand about 
the grammatical rule. Besides that, the teacher should explain 
again about the tenses and student understanding to distinguish 
which one is the verb 1, verb 2 and verb 3. Because the student had 
difficulties to change a sentence became past tense and sometimes 
the student don‟t care about what they wrote is true or not, the 
important thing that student does. Furthermore, the teacher still 
makes clear the student understanding about tenses and technique 
of writing a paragraph. 
 
 
 
b. First Language (Mother Tongue) Influences 
Mother-tongue could be recognized as the first language of the 
learners which stands as the very important part of the learners and 
sometimes being difficult to change. Concerning with the 
students‟ way to learn English as foreign language of its skills, 
mother-tongue would influence in way of expressing mind in 
writing. Thus, students‟ habit in writing by using first language 
could bring them to do similar way in writing English as foreign 
language. 
The second cause of student‟s error in making recount text in 
MTs N 2 Surakarta was due to mother-tongue influence. This was 
based on teacher‟s statement on her answer of interview as below:  
“Anak-anak sering menulis dalam bahasa Indonesia dahulu, 
baru di translate ke dalam bahasa inggris, saya arahkan 
langsung menulis dalam bahasa inggris dengan pola SPOK, 
mereka kesulitan lagi dengan kata kerjanya, dan kosa kata 
nya”.   
Teacher said that the student had difficulties to write a paragraph 
in English based on the grammatical rule; because of the student 
habit write a paragraph with Indonesia first then they translate to 
English. It brings them to make some error in their writing a 
 
 
paragraph. As the first language, Indonesian language brings them 
to act become important influence to the student. In the other 
words, mother tongue as the important thing for the student was 
difficult for them a change without habit.  
c. Translation Ambiguity 
Translation became the most important thing for students in MTs 
N 2 Surakarta in making recount text. Translation here concerned 
with their way to write text in English through writing in 
Indonesian form first, thus the words or vocabularies they used 
were based on the words in Indonesian. Transferring meaning 
from Indonesian language into English language in written form 
became very usual habit for students in MTs N 2 Surakarta. It 
because of their limitation of having vocabulary and the way of 
using the words based on the appropriate context. It was 
described on teacher‟s statement below: 
“Cara siswa dalam menulis paragraf, mereka menulis 
dalam bentuk bahasa indonesia nya terlebih dahulu baru 
di artikan ke dalam bahasa inggris. Hampir semua siswa 
melakukan kebiasaan yang sama, jadi terkadang ada 
kata-kata atau vocab yang tidak pas atau tidak sesuai 
disamping itu juga siswa tidak memilik kosa kata yang 
 
 
banyak. Dari cara menulis bahasa Indonesia dulu baru 
diartikan ke dalam bahasa inggris di anggap cara yang 
sangat mudah bagi siswa, sehingga siswa banyak 
melakukan kesalahan dalam menulis karena terkadang 
kata yang di maksud itu tidak pas dari apa yang siswa 
artikan”.  
The conclusion from the statement above was translation 
method in writing recount became one of the causes of students 
to make errors. They adopted the words from Indonesian 
language to be translated into English without concerning the 
appropriate words of the text as she stated above. Indeed, 
students‟ limitation in having vocabulary would make them 
difficult to choose the appropriate vocabulary that had similar 
meaning in Indonesian or English. It occurred with almost 
students in the classroom, so it means that almost of them made 
errors in the missing of using vocabulary because of translation 
method they did.   
3. Solution by the teacher 
The researcher analyzed the teacher solution of error made by eighth 
grade students of MTs N 2 Surakarta based on the interview with Mrs. 
Royani as English teacher in MTs N 2 Surakarta. Based on the research 
 
 
finding, the researcher concluded the results of interview to the solution 
from the teacher to solve the error in student writing recount text are: 
1) The teacher should give new task to write a paragraph recount text 
in different theme and asked to the student to more pay attention 
about the pattern grammatical rule and generic structure of recount 
text.  
2) The teacher should emphasize the student to write a paragraph 
directly into English language when the student write a paragraph 
and followed the pattern of grammatical rule to make the student 
easier to write. 
3) The teacher should ask the student to learn seriously in Kelas Sore 
which is program for student in Program Khusus to memorize the 
vocabulary and verb especially irregular verb.  
4) The teacher should give explanation deeper about the important of 
pattern or tenses in writing recount text, especially the use of verb in 
the past, from verb 1 into verb 2, regular and irregular verb.  
5) Teacher should ask the students to re-check vocabulary that they 
write in paragraph using online or offline dictionary so it can 
decrease error on misselection.  
 
  
 
 
CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
From the results in chapter IV, the researcher presents the conclusion in brief 
as follows: 
First, based on research finding and discussion, it can be concluded that there 
are six morphological produced by eighth grade student of MTs N 2 Surakarta in 
academic year 2018/2019 in writing recount text. Those errors are omission of 
noun plural –s, omission of verb past tense- ed, misselection of noun, 
misselection of verb, misselection of adjective and misselection of adverb 
morphology.  It means that the students produced error can be included in James 
taxonomy. The total errors found in this research are 76 times in the students‟ 
paragraph writing of recount text which consists of  2 times or 2,63% errors in 
omission of noun plural -s, 12 times or 15,79% errors omission of past tense -ed, 
55 times or 72,37 % errors in misselection of  verb, 5 times or 6,58% errors in 
misselection of  adjective, 1 times or 1,31%  errors misselection of  noun , and 1 
times or 1,31% error adverb morphology error. Meanwhile, the dominant error 
made by the students is misselection of verb morphology which reaches 55 times 
or 72, 37 % from 76 or 100%. 
 
 
Second, based on the result of this research, cause of student dominant to 
produced error on misselection of verb morphology error because of the student 
less of information about the use of verb 2 in recount text so, they just write 
what they know and the student confused in used verb especially changed verb 1 
into verb 2 in recount text, especially in irregular verb and lack of student 
vocabulary. The researcher found three sources of error that caused students made 
error, namely carelessness, first language (mother tongue) influences and 
translation ambiguity. Those errors can be included in the cause of errors as 
stated by Norrish.  
Third, related to the third research problem of this study, the solutions from 
the teacher to solve error on morphology in student writing of recount text are (1) 
The teacher should give new task to write a paragraph recount text in 
different theme and asked to the student to more pay attention about the pattern 
grammatical rule and generic structure of recount text, (2) The teacher should 
emphasize the student to write a paragraph directly into English language when 
the student write a paragraph and followed the pattern of grammatical rule to 
make the student easier to write, (3) The teacher should ask the student to learn 
seriously in Kelas Sore which is program for student in Program Khusus to 
memorize the vocabulary and verb especially irregular verb, (4) The teacher 
should give explanation more deep about the important of pattern or tenses 
in writing recount text, especially the used of verb in the past, from verb 1 into 
verb 2 , regular and irregular verb. (5) Teacher will ask the students to re-check 
 
 
vocabulary that they write in paragraph using online or offline dictionary so it 
can be decrease error on misselection.  
 
B. Suggestion 
Based on the result, this research establishes several suggestions for the 
teachers, students and the other researchers. 
1. For the students  
In order to decrease error of morphology in writing, students should aware 
with the importance of using structure of word in their writing. If the student 
have known errors they made, they should learn from their mistakes and 
should not do the same mistake. Furthermore, students also should practice 
more intensive in using verb they can avoid errors in their writing.  
2. For the teachers 
Based on results of the study about morphological error made by the eighth 
grade students of MTs N 2 Surakarta in academic year 2018/2019, the 
researcher suggests that the teacher should give a guidance to the students in 
writing a paragraph about how to use correct morphology in writing properly 
and points out the error made by the students, so students know their mistakes.  
3. For the other researchers 
The researcher realizes that the result of this research is still far from being 
perfect. The researcher hopes that the other researcher who want to conduct the 
similar topic to add the other aspect to be analyzed, because other aspects in 
 
 
writing is also important. She also suggests to other researcher to use different 
method to collect the data to get better results.  
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
 
Satuan Pendidikan : MTsN Surakarta II       
Mata Pelajaran         : Bahasa Inggris 
Kelas/semester : VIII/2 (dua) 
Materi Pokok : Teks lisan dan tulis berbentuk recount dengan 
menyatakan dan menanyakan tentang kejadian, dan 
peristiwa, pendek dan sederhana. 
Alokasi Waktu   : 8 pertemuan (16 JP) 
 
 
A. Kompetensi Inti 
1. KI 1 : Menghargai dan menghayati  ajaran agama yang dianutnya. 
2. KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, 
tanggungjawab, peduli (toleransi, gotong royong), santun, percaya 
diri,  dalam berinteraksi secara efektif dengan lingkungan sosial dan 
alam dalam jangkauan pergaulan dan keberadaannya 
3. KI 3 : Memahami dan menerapkan pengetahuan (faktual, 
konseptual, dan prosedural) berdasarkan rasa ingin tahunya 
tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena 
dan kejadian tampak mata. 
4. KI 4 : Mengolah,  menyaji, dan menalar dalam ranah konkret 
(menggunakan, mengurai, merangkai, memodifikasi, dan 
membuat) dan ranah abstrak (menulis, membaca, menghitung, 
menggambar, dan mengarang) sesuai dengan yang dipelajari di 
sekolah dan sumber lain yang sama dalam sudut pandang/teori.  
 
B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
 
 
No Kompetensi Dasar 
Indikator Pencapaian 
Kompetensi 
1 
1.1 Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi 
internasional yang diwujudkan dalam 
semangat belajar. 
  
2 
2.1  Menunjukkan perilaku santun dan 
peduli dalam melaksanakan 
komunikasi interpersonal dengan 
guru dan teman. 
  
2.2 Menunjukkan perilaku jujur, disiplin, 
percaya diri, dan bertanggung jawab 
dalam melaksanakan komunikasi 
transaksional dengan guru dan teman 
  
2.3  Menunjukkan perilaku tanggung 
jawab, peduli, kerjasama, dan cinta 
damai, dalam melaksanakan 
komunikasi fungsional. 
  
3 
 
3.12 
 
Menerapkan struktur teks dan unsur 
kebahasaan untuk memahami teks 
recount dengan menyatakan dan 
menanyakan tentang kegiatan, 
kejadian, dan peristiwa, pendek dan 
sederhana, sesuai dengan konteks 
penggunaannya. 
 
3.12.1 
 
 
 
 
 
 
 
Mendengarkan atau 
membaca ungkapan atau 
tutur kata yang digunakan 
untuk memahami teks 
recount dengan menyatakan 
dan menanyakan tentang 
kegiatan, kejadian, dan 
peristiwa, pendek dan 
sederhana, sesuai dengan 
konteks penggunaannya. 
 
 
 
 
 
 
 
 
3.12.2 
 
 
 
Mengidentifikasi ungkapan 
yang digunakan untuk 
memahami teks recount 
dengan menyatakan dan 
menanyakan tentang 
kegiatan, kejadian, dan 
peristiwa, pendek dan 
sederhana, sesuai dengan 
konteks penggunaannya. 
4  
 
4.14 
 
 
 
 
 
 
 
4.15 
 
 
 
Menangkap makna teks recount lisan 
dan tulis, pendek dan sederhana, 
tentang kegiatan, kejadian, peristiwa. 
 
 
 
 
Menyusun teks recount lisan dan tulis, 
pendek dan sederhana, tentang 
kegiatan, kejadian, peristiwa, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan yang 
benar dan sesuai konteks. 
 
 
4.14.1 
 
 
 
 
 
 
 
4.15.1 
 
 
 
 
 
Mengidentifikasi ungkapan 
untuk memahami makna 
teks recount lisan dan tulis, 
pendek dan sederhana, 
tentang kegiatan, kejadian, 
peristiwa. 
 
Menirukan ungkapan yang 
digunakan untuk menyusun 
teks recount lisan dan tulis, 
pendek dan sederhana, 
tentang kegiatan, kejadian 
dan peristiwa. 
 
Membuat percakapan 
pendek yang menggunakan 
ungkapan yang digunakan 
untuk menyusun teks 
 
 
 
 
 
4.15.2 
 
 
 
 
 
 
 
 
 
4.15.3 
 
 
 
 
 
 
 
 
 
recount lisan dan tulis, 
pendek dan sederhana, 
tentang kegiatan, kejadian 
dan peristiwa. 
 
Menggunakan struktur teks 
dan unsur kebahasaan yang 
digunakan untuk menyusun 
teks recount lisan dan tulis, 
pendek dan sederhana, 
tentang kegiatan, kejadian 
dan peristiwa. 
 
Melakukan percakapan 
yang digunakan untuk 
menyusun teks recount lisan 
dan tulis, pendek dan 
sederhana, tentang kegiatan, 
kejadian dan peristiwa. 
 
 
4.15.4 
 
 
 
 
 
C. Tujuan Pembelajaran    
 
Setelah mengikuti serangkaian kegiatan pembelajaran, peserta didik dapat: 
1) Mendengarkan atau membaca ungkapan atau tutur kata yang 
digunakan untuk memahami teks recount dengan menyatakan dan 
menanyakan tentang kegiatan, kejadian, dan peristiwa, pendek dan 
sederhana, sesuai dengan konteks penggunaannya. 
2) Mengidentifikasi ungkapan yang digunakan untuk memahami teks 
recount dengan menyatakan dan menanyakan tentang kegiatan, 
kejadian, dan peristiwa, pendek dan sederhana, sesuai dengan konteks 
penggunaannya. 
3) Mengidentifikasi ungkapan untuk memahami makna teks recount lisan 
dan tulis, pendek dan sederhana, tentang kegiatan, kejadian, peristiwa. 
4) Menirukan ungkapan yang digunakan untuk menyusun teks recount 
lisan dan tulis, pendek dan sederhana, tentang kegiatan, kejadian dan 
peristiwa. 
5) Membuat percakapan pendek yang menggunakan ungkapan yang 
digunakan untuk menyusun teks recount lisan dan tulis, pendek dan 
sederhana, tentang kegiatan, kejadian dan peristiwa. 
6) Menggunakan struktur teks dan unsur kebahasaan yang digunakan 
untuk menyusun teks recount lisan dan tulis, pendek dan sederhana, 
tentang kegiatan, kejadian dan peristiwa. 
7) Melakukan percakapan yang digunakan untuk menyusun teks recount 
lisan dan tulis, pendek dan sederhana, tentang kegiatan, kejadian dan 
peristiwa. 
 
 
 
D. Materi Pembelajaran   
Fungsi sosial 
Menguraikan pengalaman, peristiwa, kejadian untuk melaporkan, 
meneladani, membanggakan, berbagi pengalaman, dsb. 
Struktur teks 
a. Orientasi: menyebutkan tujuan dan peristiwa/kejadian/ pengalaman 
secara umum 
b. Uraian tindakan/kejadian secara berurut dan runtut 
c. Penutup (seringkali ada): komentar atau penilaian umum. 
Unsur kebahasaan 
(1) Uraian tindakan dalam Past Tense: Simple and Continuous, woke, 
took, went, got, did, had, was waiting, were sleeping 
(2) Adverbia penghubung waktu: first, then, after that, before, at last, finally, 
dsb. 
(3) Adverbia dan frasa preposisional penujuk waktu: yesterday, last 
month, on Monday, an hour ago, immediately, dsb. 
(4) Ejaan dan tulisan tangan dan cetak yang jelas dan rapi 
(5) Ucapan, tekanan kata, intonasi, ketika mempresentasikan secara lisan. 
 
Topik 
Peristiwa, kejadian, pengalaman yang terjadi di sekolah, rumah, dan 
masyarakat sekitar siswa, dengan memberikan keteladanan tentang 
perilaku disiplin, jujur, peduli, pola hidup sehat, dan ramah 
lingkungan. 
 
E. Metode Pembelajaran 
1. Metode Ilmiah 
2. CLT 
 
F. Media, Alat, dan Sumber Pembelajaran 
1. Media 
Laptop, LCD, foto 
 
 
 
2. Alat 
Realia benda, spidol warna 
 
3. Sumber Pembelajaran 
a. Zaida, Nur. Bright: An English Course for Junior High School 
Students. Jakarta: Penerbit Erlangga.Hal. 195-216. 
b. Keteladanan ucapan dan tindakan guru menggunakan setiap 
tindakan komunikasi interpersonal/ transaksional  dengan benar 
dan akurat. 
c. Sumber dari internet, seperti: 
- www.dailyenglish.com 
- http://americanenglish.state.gov/files/ae/resource_files 
- http://learnenglish.britishcouncil.org/en/ 
 
G. Langkah-langkah Kegiatan Pembelajaran  
 
Pertemuan Kesatu 
 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
 
 
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
 
Mengamati 
1) Peserta didik membaca teks pada activity 1 dengan cermat. 
2) Peserta didik mengidentifikasi kalimat dengan menuliskan “T (True)” 
atau “F (False)” (activity 2). 
3) Peserta didik melengkapi kalimat menggunakan kata-kata di dalam kotak 
(activity 3). 
4) Peserta didik mendengarkan rekaman tentang pengalaman yang tidak 
terlupakan oleh Firman, kemudian melengkapi bagian dari paragraf yang 
rumpang (activity 4). 
5) Peserta didik mendengarkan penjelasan guru mengenai “Recount Text” 
 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan 
pembelajaran dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan 
hasil pembelajaran. 
3) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
4) Peserta didik dan guru mengucapkan salam perpisahan. 
 
Pertemuan Kedua 
 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
 
 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
 
Mengamati 
1) Peserta didik mengamati penjelasan guru mengenai review dari “Simple 
Past” dan “Past Continuous Tense.” 
2) Peserta didik mengisi kalimat rumpang menggunakan “Simple Past” atau 
“Past Continuous Tense” (activity 5). 
3)  Peserta didik menggabungkan dua kalimat menggunakan “when” atau 
“while” (activity 6). 
Menanyakan 
1) Peserta didik mendiskusikan pertanyaan pada activity 7. 
2) Peserta didik membaca surat, kemudian melengkapi surat menggunakan 
kata-kata di dalam kurung dengan tepat (activity 8). 
3) Peserta didik membaca nyaring, teks pada activity 8 yang telah dilengkapi 
(activity 9). 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan 
pembelajaran dan manfaat-manfaatnya. 
 
 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan 
hasil pembelajaran. 
3) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
4) Peserta didik dan guru mengucapkan salam perpisahan. 
 
Pertemuan Ketiga 
 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
 
Menanyakan 
1) Peserta didik mengoreksi kalimat pada activity 10 berdasarkan surat 
pada activity 8. 
2) Peserta didik mendiskusikan dengan teman mengenai peribahasa dalam 
bahasa Indonesia yang memiliki persamaan arti dengan “don’t judge the 
book by its cover” (activity 11). 
 
 
3) Peserta didik memasangkan arti dari masing-masing English Proverbs 
dalam activity 12. 
4) Peserta didik mencari English Proverbs sebanyak-banyaknya, kemudian 
menceritakan apa makna dari English Proverbs tersebut (activity 13). 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan 
pembelajaran dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan 
hasil pembelajaran. 
3) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
4) Guru menyuruh siswa untuk mewawancarai tetangganya untuk 
mengumpulkan iformasi mengenai jati diri (activity 17) untuk pertemuan 
selanjutnya. 
5) Peserta didik dan guru mengucapkan salam perpisahan. 
 
Pertemuan Keempat 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
 
 
Kegiatan inti (60 menit) 
  
Mengeksplorasi 
1) Peserta didik membaca teks pada activity 14, kemudian menjawab 
pertanyaan berdasarkan teks. 
2) Peserta didik bekerja dalam kelompok yang terdiri dari lima orang, 
kemudian menanyakan apa yang mereka lakukan minggu lalu, 
kemudian mengisi tabel seperti yang telah dicontohkan pada activity 15. 
3) Peserta didik menceritakan apa yang dilakukan anggota kelompok 
minggu lalu (activity 16). 
4) Peserta didik membuat Recount Text berdasarkan topik yang dipilih 
(activity 17). 
 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan 
pembelajaran dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan 
hasil pembelajaran. 
3) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
4) Peserta didik dan guru mengucapkan salam perpisahan. 
 
Pertemuan Kelima 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
 
 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
  
Mengeksplorasi 
 
1) Peserta didik membaca komik pada activity 18. 
2) Peserta didik menuliskan arti dari kata-kata dalam activity 19. 
3) Peserta didik mebaca komik pada activity 18, kemudian menjawab 
pertanyaaan pada activity 20. 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan 
pembelajaran dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan 
hasil pembelajaran. 
3) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
4) Peserta didik dan guru mengucapkan salam perpisahan. 
 
Pertemuan Keenam 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
 
 
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
  
Mengeksplorasi 
1) Peserta didik mendengarkan penjelasan guru mengenai kata keterangan 
waktu dalam Recount Text. 
2) Peserta didik memperhatikan gambar liburan Lia, kemudian menuliskan 
apa yang dia lakukan selama liburan berdasarkan gambar pada activity 
21. 
3) Peserta didik secara berpasangan, menuliskan catatan dalam diary Lia 
(activity 22). 
 
Pertemuan Ketujuh 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
 
 
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
  
Mengasosiasi  
1) Peserta didik mendengarkan penjelasan guru mengenai kalimat utama. 
2) Peserta didik membaca paragraf pada activity 23, kemudian 
menggarisbawahi kalimat utamanya. 
3) Peserta didik mengurutkan kalimat acak menjadi sebuah paragraf 
dengan cara mencari kalimat utama terlebih dahulu, kemudian 
menggarisbawahi kalimat tersebut (activity 24). 
4) Peserta didik mendengarkan penjelasan guru mengenai kalimat 
pendukung yang memberi informasi tambahan dalam sebuah paragraf. 
5) Peserta didik membaca kalimat dengan teliti, kemudian menandai tiga 
kalimat yang tidak berhubungan dengan kalimat utama. Selanjutnya, 
peserta didik mengurutkan kalimat yang relevan menjadi sebuah 
paragraf (activity 25). 
 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan 
pembelajaran dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan 
hasil pembelajaran. 
3) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
4) Peserta didik dan guru mengucapkan salam perpisahan. 
 
Pertemuan Kedelapan 
 
 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
  
Mengasosiasi  
1) Peserta didik melengkapi catatan pendek mengenai Recount 
menggunakan kata-kata di dalam kotak (activity 26). 
 
Mengkomunikasikan 
1) Peserta didik menuliskan hal-hal apa yang dilakukan minggu lalu 
dengan mengisi outline pada activity 27. 
2) Peserta didik menuliskan Recount text tentang liburan mereka (activity 
28). 
3) Peserta didik menceritakan pengalaman liburan kepada teman sekelas 
(activity 29) 
 
Penutup (10 menit) 
 
 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan 
pembelajaran dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan 
hasil pembelajaran. 
3) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
4) Peserta didik dan guru mengucapkan salam perpisahan. 
 
H. Penilaian 
 
1. Rubrik Penilaian Sikap Spiritual 
 
a. Pedoman Penskoran: 
 
    
              
            
      
 
 
No Indikator Skor 
1 Menggunakan 8 kata positif dan dua diantaranya adalah kata 
“God” dan “Thank”  
5 
2 Menggunakan 6 kata positif dan dua diantaranya adalah kata 
“God” dan “Thank”  
4 
3 Menggunakan 4 kata positif dan dua diantaranya adalah kata 
“God” dan “Thank”  
3 
4 Menggunakan 4 kata positif tanpa kata “God” dan “Thank”  2 
5 Menggunakan kurang dari 4 kata positif tanpa kata “God” dan 
“Thank”  
1 
 
 
2.  Rubrik Penilaian Sikap Sosial 
  
Deskripsi sikap social Nilai 
Berperilaku santun, peduli, dan percaya 
diri  dalam melaksanakan komunikasi 
interpersonal dengan guru dan teman. 
Selalu  2 
Kadang-kadang 1 
Jarang 0.5 
 
a. Pedoman Penskoran 
 
    
              
            
      
 
3. Pengetahuan 
a. Teknik penilaian : Tes tertulis  
b.  Bentuk instrumen : Mengisi teks rumpang, menerjemahkan, dan 
menjawab pertanyaan 
c. Kisi-kisi : 
No Indikator Butir Instrumen 
1.  Peserta didik dapat melengkapi kalimat 
rumpang berdasarkan kata-kata yang 
tersedia. 
Activity 3 
Activity 5 
2.  Peserta didik dapat mencari English proverbs 
beserta artinya. 
Activity 13 
3.  Peserta didik dapat menuliskan arti dari 
kata-kata di dalam daftar. 
Activity 19 
4.  Peserta didik dapat mengisi teks rumpang 
sesuai dengan rekaman yang didengarnya. 
Activity 4 
5.  Peserta didik dapat mengidentifikasi kalimat 
pendukung dalam paragraf. 
Activity 25 
6.  Peserta didik dapat menjawab pertanyaan 
berdasarkan teks. 
Activity 14 
 
 
 
4. Keterampilan 
d. Teknik Penilaian  :    Unjuk Kerja 
e.  Bentuk Instrumen   :  Tes kemampuan membaca, mendengarkan, 
berbicara, dan menulis 
f. Kisi-kisi  : 
No. Keterampilan/Indikator Butir Instrumen 
Membaca  
1.  Peserta didik dapat mengidentifikasi kalimat 
utama, kata keterangan waktu dalam Recount text. 
Activity 1 
Activity 9 
Activity 20 
Activity 23 
2.  Peserta didik dapat melengkapi kalimat dengan 
kata-kata yang tersedia. 
Activity 26 
Mendengarkan  
1.  Peserta didik dapat mengisi teks rumpang 
berdasarkan kata-kata yang telah disediakan. 
Activity 8 
Berbicara  
1.  Peserta didik dapat mendiskusikan mengenai 
fungsi, bentuk kalimat, dan contoh Recount 
text. 
Activity 7 
2.  Peserta didik mendiskusikan peribahasa 
dalam bahasa Inggris. 
Activity 11 
3.  Peserta didik dapat menceritakan kegiatan 
yang dilakukan minggu lalu/pada saat 
liburan. 
Activity 16 
Activity 29 
4.  Peserta didik dapat bercerita sesuai dengan 
topik yang telah disediakan. 
Activity 17 
5.  Peserta didik memperhatikan cerita dalam 
komik. 
Activity 18 
Menulis  
 
 
1.  Peserta didik dapat mengidentifikasi kalimat 
yang tersedia berdasarkan teks. 
Activity 2 
2.  Peserta didik dapat menggabungkan kalimat 
menggunakan when/while. 
Activity 6 
3.  Peserta didik dapat menuliskan bentuk 
negatif dari Simple Past Tense. 
Activity 10 
4.  Peserta didik dapat menemukan arti dari 
peribahasa. 
Activity 12 
5.  Peserta didik dapat melengkapi tabel yang 
berisikan kegiatan apa saja yang dilakukan 
teman-teman pada akhir pekan lalu. 
Activity 15 
6.  Peserta didik dapat menuliskan kegiatan yang 
dilakukan seseorang pada waktu liburan. 
Activity 21 
7.  Peserta didik menuliskan kegiatan dalam 
buku diary. 
Activity 22 
8.  Peserta didik mengurutkan kalimat acak 
menjadi sebuah paragraf 
Activity 24 
9.  Peserta didik mengisi outline yang berisikan 
kegiatan apa yang dilakukan pada akhir 
pekan minggu lalu. 
Activity 27 
10.  Peserta didik menuliskan Recount text 
berdasarkan outline yang telah dibuat. 
Activity 28 
 
g. Konversi keterampilan membaca dan mendengarkan. 
Setiap jawaban benar diberi skor 1 (satu) 
 
    
              
            
      
 
 
h. Rubrik untuk penilaian keterampilan berbicara : 
ASPEK KETERANGAN SKOR 
 
 
 
 
 
Pelafalan 
 Sangat jelas sehingga mudah dipahami 
 Mudah dipahami meskipun pengaruh bahasa ibu 
dapat dideteksi 
 Ada masalah pengucapan sehingga pendengar 
perlu  konsentrasi penuh 
 Ada masalah pengucapan yang serius sehingga 
tidak bisa dipahami 
4 
3 
 
2 
 
1 
Tatabahasa  Tidak ada atau sedikit kesalahan tatabahasa 
 Kadang-kadang ada kesalahan tetapi tidak 
mempengaruhi makna 
 Sering membuat kesalahan sehingga makna sulit 
dipahami 
 Kesalahan tatabahasa sangat parah sehingga tidak 
bisa dipahami 
4 
3 
 
2 
 
1 
Kosakata  Menggunakan kosakata dan ungkapan yang tepat  
 Kadang-kadang menggunakan kosakata yang 
kurang tepat sehingga harus menjelaskan lagi 
 Sering menggunakan kosakata yang tidak tepat  
 Kosakata sangat terbatas sehingga percakapan 
tidak mungkin terjadi 
4 
3 
 
2 
1 
Kelancaran  Sangat lancar. 
 Kelancaran sedikit terganggu oleh masalah bahasa 
 Sering ragu-ragu dan terhenti karena keterbatasan 
bahasa 
 Bicara terputus-putus dan terhenti sehingga 
percakapan tidak mungkin terjadi. 
4 
3 
2 
 
1 
 
 
 
i. Rubrik penilaian untuk keterampilan menulis  
 
 
 
 
 
 
 
 
 
 
 
No Aspek yang Dinilai Kriteria Skor 
1 Kesesuaian isi dengan 
tujuan penulisan pesan 
100% isi sesuai  5 
80% isi sesuai 4 
60% isi sesuai 3 
40% isi sesuai 2 
20% isi sesuai 1 
2 Pilihan kata 100% pilihan kata tepat 5 
80%  pilihan kata tepat 4 
60%  pilihan kata tepat 3 
40%  pilihan kata tepat 2 
20%  pilihan kata tepat 1 
3 Penulisan kosakata 100% penulisan kosa kata tepat 5 
80% penulisan kosakata tepat 4 
60% penulisan kosakata tepat 3 
40% penulisan kosakata tepat 2 
20% penulisan kosakata tepat 1 
4 Ketepatan tata bahasa 100% penggunaan tata bahasa  tepat 5 
80%  penggunaan tata bahasa  tepat 4 
60%  penggunaan tata bahasa  tepat 3 
40%  penggunaan tata bahasa  tepat 2 
20%  penggunaan tata bahasa  tepat 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
j. Pedoman Penskoran: 
 
    
              
            
      
 
k. Konversi Kompetensi Pengetahuan, Keterampilan dan Sikap 
 
Predikat 
Nilai Kompetensi 
Pengetahuan Keterampilan Sikap 
A 4 4 
SB 
A- 3.66 3.66 
 
 
B+ 3.33 3.33 
B B 3 3 
B- 2.66 2.66 
C+ 2.33 2.33 
C C 2 2 
C- 1.66 1.66 
D+ 1.33 1.33 
K 
D- 1 1 
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No Data Coding Before Revised After Revised Types of Error 
1 S1/VME/MS I see some people 
To sleep 
I saw some people 
To slept 
Misselection of 
verb  
S1/JME/MS I saw people 
crowding  
I saw people crowded Misselection of 
adjective 
S1/VME/MS Prayer dhuhur  Prayed dhuhur Misselection of 
verb past tense -
ed 
2 S2/AME/MS We rally enjoyed  We really enjoyed  Misselecion of 
adverb  
S2/VME/MS I cloud visitJogja 
again 
I could visit Jogja again Misselection of 
verb 
3 S3/VME/MS We were sleep  
We take a bath  
We take a picture  
We take a picture  
We take a picture 
I maked a vlog 
Me not take a picture 
Has breakfast  
Come to my hotel 
We were slept 
We took a bath 
We took a picture  
We took a picture 
We took a picture 
I made a vlog 
Me not take a picture 
Had breakfast  
Came to my hotel 
Misselection of 
verb  
 
S3/NME/OM We took a picture  We took a pictures Omission of 
noun plural -s 
4 S4/VME/MS I wake up 
I wake up 
Take a breath 
Take  a bath  
I eat snack  
I woke up 
I woke up 
Took a breath 
Took  a bath  
I ate snack  
Misselection of 
verb  
 
 
I go to school  I went to school 
I wash my face  
And enjoy movie 
And brush my teeth 
I washed my face  
And enjoyed movie 
And brushed my teeth 
Omission of 
verb past tense -
ed 
5 S5/VME/MS I want  to  Gunung 
Kidul  
Sleep until we arrived 
home 
Fall a sleep 
I go to school 
I went to  Gunung Kidul  
 
Slept until we arrived 
home 
Fall a slept 
I went to school 
Misselection of 
verb 
 
 
6 S6/VME/MS I wake up 
I take 
I sweep floor 
I take a ritual 
I woke up 
I took 
I sweep floor 
I took a ritual 
Misselection of 
verb  
 
S6/JME/MS Verry boring 
Very boring  
I had luch  
Very boring 
Very bored 
I had lunch 
Misselection of 
adjective 
 
7 S7/VME/MS Toke a bath  
We can’t  
I buy  
Took a bath  
We couldn’t  
I bought  
Misselection of 
verb 
 
S7/VME/OM Some t-shirt Some t-shirts Omission of 
noun plural –s 
8 S8/VME/MS The sellers who shold 
I go to Malioboro 
The sellers who sold 
I went to Malioboro 
Misselection of 
verb 
9 S9/NME/OM In Central Jawa  In Central Java  Misselection of 
noun 
 
 
S9/JME/MS I enjoyet I enjoyed Misselection of 
adjective 
S9/VME/MS I can met again  I could met again Misselection of 
verb  
10 S10/VME/MS I eat 
Take a shower  
Take a shower  
I ate 
Took a shower  
Took a shower  
Misselection of 
verb  
S10/VME/OM I pray  I prayed Omission of 
verb past tense 
–ed 
11 S11/VME/MS I play sand  I played sand Misselection of 
verb  
12  S12/VME/OM Arrive at Jakarta 
To visit 
Arrived at Jakarta 
To visited 
Omission of 
verb past tense -
ed 
S12/VME/MS I can 
To spend time 
I could 
To spent time 
Misselection of 
verb  
13 S13/VME/MS My family sleep 
I wook up 
My family slept 
I woke up 
Misselection of 
verb  
S13/VME/OM I follow my dad  I followed my dad Omission of 
verb past tense 
–ed  
14 S14/VME/MS We were sleep  
We were take a bath 
We go to Tanah Lot 
We take a pictures  
Take a bath 
We were slept 
We were took a bath 
We went to Tanah Lot 
We took a pictures  
Took a bath 
Misselection of 
verb  
 
 
We go to Panglipuran 
We go to Cening Ayu 
We go to Bedugul 
I feel happy 
We went to Panglipuran 
We went to Cening Ayu 
We went to Bedugul 
I felt happy 
S14/VME/OM I continue 
Trip continue 
I continued 
Trip continued 
Omission of 
verb past tense 
–ed  
15 S15/VME/MS Go to vacation  
I want to 
Went to vacation  
I wanted to 
Misselection of 
verb 
S15/VME/OM I play with my friends 
Stay in 
I played with my friends 
Stayed in 
Omission of 
verb past tense 
–ed  
16 S16/VME/MS Go to  
We stupped 
Went to  
We stopped 
Misselection of 
verb  
17 S17/VME/MS I feel happy 
I can 
I felt happy 
I could 
Misselection of 
verb  
 
       
 
 
  
 
 
No Nama Siswa L/P 
1 Alya Oktavia P.E P 
2 Alfrisa Farihatul Husna P 
3 Anninda K. P P 
4 Aufayasin Aden A. Z P 
5 Autentik E. K. N P 
6 Berliana  Salma Putri H P 
7 Dhiya Rara A P 
8 Frisca Lia Syavira P 
9 Isna Aulia P 
10 Meysa Luthfia Zahrah P 
11 Nabila Jihan R P 
12 Najwa Najjibah N S P 
13 Niken Ira W P 
14 Sendy Rezza Amellia P 
15 Siti Khairunnisa R P 
16 Syifa Az Zahra P 
17 Zaandya Fauziah N. H P 
 
  
 
 
 
 Interview with English Teacher 
Narasumber  : Hj. Royani, S.Pd 
Pewawancara : Endar Mutmainah 
Pewawancara : Selama ibu mengajar bahasa inggris terutama pada siswa kelas VIII, 
kesuliatan apa saja yang ibu hadapi dalam mengajar bahasa inggris 
pada writing terutama pada recount text? 
Narasumber  : Kesulitan saya apabila menyuruh siswa membuat teks recount 
(mengarang)mereka cenderungnya menuliskan dengan bahasa 
Indonesia dulu baru diterjemahkan setelah itu karangan jadi tidak 
jelas (ambigu) dan siswa bingung  
Pewawancara : Pernahkah ibu sedikit membahas atau mengajarkan tentang 
morfologi? 
Narasumber : Pernah, saya berikan tentang pronoun dan part of speech juga 
terutama untuk noun, adjective dan verb. baik yang regular maupun 
irregular verb.  
Pewawancara :  Dari hasil analisis yang saya lakukan dari recount text  karya siswa 
kelas VIII A3, hasilnya menunjukkan bahwa beberapa siswa 
melakukan kesalahan dalam penambahan „s‟ ketika kata yang siswa 
gunakan bersifat plural dan ada siswa yang menuliskan kalimat 
campuran antara bahasa inggris dengan bahasa Indonesia. Namun, 
kesalahan terbanyak yang dilakukan oleh siswa adalah mengubah 
bentuk present tense (verb 1) menjadi bentuk past tense (verb 2). 
Menurut ibu mengapa siswa lebih dominan melakukan kesalahan 
dalam mengubah kalimat menjadi past tense? 
 
 
Narasumber  : Menurut saya siswa masih bingung menggunakan verb 1 dan verb 2 
juga siswa kesulitan menuliskan kata kerja ke 2 atau past tense.  
Pewawancara:  Selanjutnya, kira-kira apa yang menjadi penyebab atau sumber siswa 
dalam melakukan kesalahan dalam mengubah kalimat menjadi past 
tense? 
Narasumber :  Penyebab dari kesalahan itu karena kurangnya kosa kata yang 
dimiliki oleh siswa terutama kosa kata tentang perubahan dari verb 1 
ke verb 2 terutama yang irregular verb. 
Pewawancara: Bagaimana tanggapan ibu ketika dalam membuat paragraf bahasa 
inggris ada siswa yang menulis kalimat bahasa inggris campur 
dengan bahasa Indonesia? 
Narasumber: Ya terkadang siswa bingung mencari kata yang pas dalam bahasa 
inggrisnya dan mencari kamus yang tidak lengkap tidak ketemu 
akhirnya ya ditulis dalam bahasa Indonesia. 
Pewawancara: Lalu, solusi apa yang kira-kira bisa ibu lakukan untuk mengatasi 
atau mengurangi kesalahan yang dibuat oleh siswa? 
Narasumber:  Saya memberi tugas pada siswa untuk menghafal irregular verb dan 
jenis kata yang lain, selain itu selalu saya tekankan ada siswa agar 
menulis karangan atau paragraph langsung menggunakan bahasa 
inggris dan dengan mengikuti pola SPOK untuk memudahkan 
mereka dalam menulis paragraph.  
 
 
 
